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CHAPT ER, |

THE OPEN PLAN SCHOOL AN OVERVIEW

Q . . . [ . 3
: . 3 o : . \ R

Vi
[ 23

: | | ' " What is an "Open Plan" Schoof? 7

R : e E’A

: Smce the mld-l%O's the mterlors of many new elementory schools in the Unrted
. States and -Canada have been designed with fewer partitions than usual, thus creating:
A Iorge, unobstructed learmng areas, These have been commonly called "open plun" :
; ‘or "open space" -or "open con‘cept" schools. Often some of the larger interior open
~ areos could be suhdivided by moveable partitions and.so these have also been called
Uflexible" or "versatile" schools. Because these relocatable interior partitions may. -
‘Hormally be .moved at will and at once, the open areas or the 'schoo! themselves ‘are .
" sometimes d cribed' as "malleable.” No single term can describe all the combinations

dreds of such new schools. For convenience, the term "open plon school”, which is
. commonly.heard in Ontario,is the designation this report will use for all such schools

- December 1968 and September 1969. Three of these ‘schools were initially plapned -
to provude open.spoce arens while one. was: redesigned before construchon to provide
a number of large open areas, . - S

. ~In Schools' Wrthout Wolls (1965), the first major. work on: open plan-schools,
. v the Farmer and Weinstock description of “educational containers which mold them~

selves f6 the fluid activities within, instead of the ol'her way aroun\d" prowded the
__j‘m0|or orhclepf forth for the; now foshlonob|e schools.

Open plon schools are desrgned or redeslgned to foster currently favored methods
of organizing ‘pupils, teachers, and resources, - If two words can-distinguish the - -
flexible open plan school from its: predecessor, these words must be "interaction”
and "accessibility", A marked increase in. interactians between teacher and teacher

_ and .also between_ pupil and puprl (but not necessorlly mora/feacher-pupd exchanges)
.- .- andthe.ready occessrbrlrry to leatniny resources are to be noted in open plan schools.
~ To encourage cooperative.planning.and teaching the open areas provide.room enough' .

for two' br' more teachers and a "class” consisting of the equiyalent of two ‘or more
. standard classes.  Accessibility is generally interpreted os "freedom of movemenf" ‘or
B "qlussroom mobrllty" whrch was |denhf|ed as an important preconditlon in siudles of

]‘. Morgaret Former ond Ruth Weinstock, ¢ Schools W thout Walls (New York
Edquhonol Foclllhes Loboroforres, 19—7, p. .

P . A ‘ i 5 & ‘ . .‘-" -“,'.

[N Xg

of openness pind flexibility of spohol arrangements found in the dozens if not hun~ - . .

including the four new York County elementary schools which began operations between .




_in one large, more or less open area and the learners are given the freedom to work.

A

effective learmng envrronments even, before the advent of open plan schools. ,
In most schools planned before 1965,-!if leaming resource centers were built, they -
were often isolated from the site of reochrng-learnmg activities, by walls and halls, ~ ~
In many open' plan schools, the commonly required leaming materials are locafed in

- ".the open teochmg areas and there is direct access to a comprehr~nsnve resource center,

>
Ur,,
A

Al schools roday seek to {mnlmlze or ellmrnote rows of stondard clossrooms “

.flanked along funnelling corridors, It has long been. held that traditional arrangements

of walls-ard halls fragment and compartmentallze resources and people to the detriment

_ of the feochnng-le-ornlng processes, Convenhonal _ggg-crare architecture- is said to

inhibit cooperative planning and instruction by consigning teachers to separate cells,

. The leamer~inmates committed t6 these compariments are there entrusted to the limited

mental and physrcal resolrces that one teacher and 800 squore feet- encomposs.

Naturally, when several teachers and lOO or possnbly 200 youngsters are assembled
‘(and talk) with each other plus the freedom to move abeut to find needsd . matérials or \l
equipment or, teachers .the activity and noise levels generated may frighten the casual -
‘observer. Most chaldren ; hopefully, soon develop a "selective insensitivity" to such

" distractions, Careful thiought has to be'given to ensure that architectuire and progrgm
-dovetail to create the minimum of noise and confusion. The architect, for mstonce,
_ must create rational traffic paﬁerns and use appropriate sourid dampeners - such as-

carpets and acoustic tiles to minimize confusion and noise, Principals ‘must devise -
schedules which minimize distraction and teachers must plan carefully the use of:

~audiovisual equupmenf or movement of partitions, or rearrongements of furniture and

furmshrng. 3 N - e :

Such mechomcs shouldnnot be viewed as ends in themselvés. They are only

. organizationally important: they exist to provide the proper arrangement. of facili- -

‘ties for cooperative planning and instruction by teachers. What then are the peda-

gogic purposes for which this open ‘space organization exists? Certainly there -has not
béen as much concem with establishing and assessing the ‘learning outcomes desired
of the new schools as has been shown for mechanics or organization, The literature

. abounds’ in articles of self-conqrotulahon on the esfabhshmenr of open plan schools.

.

s . -

2. See, for instance, the studles in Donald M, Medley ond Horold E. Mitzel,
"Measuring Classroom Behavior By Systemahc Observation,” in N, L. Goge .
- (Ed.), Handbook of Research on Teuchmg (Chrcago. Rand McNally, - 1963),

| .3. .Open Plan Schools, a blbnlrography of 1oumal orhcles, reports, ond

occasional Papers hes "béen prepured by - the Research Offlce and is avolloble
on request, . ‘ : Yo ! '

- . . . -

T




e 4But there” hcve been few studies concerned wuth vahdqtlng the pedqgog:c as dlshnct

} Lo _ from.architectural or other claims, for the open plon school, Let usreview the: nature
. - and substance of these many. clolms before examining what evidence exists” to support .
o them. - S . . N

\ ) . . 3 ° R
: . . w o

The Open Plan School as a Response to Change . '. N i - "

~ .

o Most writers view the open plan schoo! as an aﬂempt to acco odate the recent
L changes in school curricula, .organization,. and staff use, These charges are thought -
..+ necessary to prepare young people for life in the 1970' and beyond, The changes
' required of the open plan school extend beyond mere urchltectural innovation and
modified operation,. Change requnres some ccceptance of a new. culture and ph||o-
sophy as well, , -, N :

i3

0.

Physlcally, the mnovahons of the open plan schools ofe products of the ongoing
~ revolutions in communications and construction technology and, to a lesser extent, :f/‘
e ,|mprovements in mass trqnsportahon. Such changes make- large , "wired for sound,’
tentralized schools possible, The new'schools, with’ their spoclous , unobsttucted
learning areas - and electronic teaching aids, are also responses to increases and redis-
tribution of population, Today's new culfure, new.schools, and new ‘pedagogy also
-« reflect the vast increment in knowledge in all fields," mcludung the behavioral.and socnal
- sciefices with their new insights into teachmg and leaming: Important for modern
» “curricula are other scientific or technologlcal advances such as automation and cyber- .
- nation., According to some thinkers; the impast of such developments is so great that in
.~ the near future they mdy: make obsolete much df the educational system designed to
‘meet the needs’ of the production-oriented world and its relohve|y static concept of
knowledge, skills, and occupahons."' To. date’” the. cénsequgnces of ehanges of this -
~ nature are embodied in an emerging expansion of the'principle “of univetsal edvcation,
X . .This new philosophy seeks tostimulate every young person to respond to’ mtemolly- .
e - generated standards, to achieve’ self-fulﬂllment LT

TS

‘e
“s

- Curricula which cccept such premises’ tend more than before to stress the meaning=-
~ fulness ‘or relevance (sometimes misinterpreted as immediacy) of their offerings to the
personal and social needs of leamers, ‘The methods of such curricula emphasize leaming [ -
above teaching and place grcﬁér value on inquity and discovery by the learners than
on expositions, demonstrahons, and questions by-teachers, " Self-discipline, capacity
: for independent study, ongmallfy and creativity, humaneness (deep regard for others)
.. _are not oply the main. purposes of such curncuia but also the means whereby today's

5 S

4 See, for msfunce Murdock K. MocDonald I‘The New School " in Educahon .
and the Innovahve Society, a report on- the 46th Conference of the Canadian .

Fcahon Assocmhon, Sept. 24~26 1969 (Toronto~ the Association, 1969)
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-a swsmmrng pool or other recent amenities.

. 'Todoy ond Tomorrow
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pupils can exercise control over the uncertain future they wrll encounter outside
the ‘schools as adults. Acceptonce of this viewpoint is_not limited to open plan

" schools, nor-do all teachers in such schools subscribe to all aspects of this phllosophy.

But the open plan schools “may best occommodote these mcreosmgly popular sentiments.

- ,.,\o_r,

AH |stor|co! Rewew

In a 1966 report, the Ontarro Teochers' Federotuon School Plonnlng and
Building Research Ccmmittee statéd that the "standard" -elementary classroom ‘was

being built ond equipped then much as it had' been built. and equipped thirty years

previously, Allowing that tile or carpeting had repldced wooden floors, that concrete

“blocks had-replaced plaster walls, that florescent fixtures had replaced incandescent
" lights ‘and that other superficial changes had occured the schocls and classrooms of -

the: early 1960's very much resembled those " of the days of the :Great Depression. The
typical Ontario school ‘of the early 1960's was in many ways only o number of one-
room schools strung fogether ‘'with a general purpase room or gymhasium, and perhops

A}

A .
Toward the mi -1960‘5 the first evrdence of substantial orchrtectuml mnovohon

‘was beginning tobe seen in newsr but not necessarily .open concept schools. .Team

teaching rooms, seminar rooms, staff work areas, libraries or resource centens of

-adequate drmensuons and fixtures, \4!”1 viewing, listening, and storage. areas\ for the

prowmg host of teoohmg aids were to be found in the school:. for the 1960',

An the open plan school (whrch in Ontono made its oppearance obout I§67), and
in some of the conventionial schools of the 1960's, the building thus reflects the T
growing respect for mdmdual 'differences, Concem for the development: of Qany different
types of human personolrty olso called for chonges in the way\s Ieorners and téachers
were organiz d, both in respect to horizontal organization (grouping for !eommg)lond

" vértical orgonrzcmon ("movement" or "promotion" from entry to gtaduation). .Non<

gradedness and continuous progress were the profession's response to individual - neelfis
and both these techniques were to be facilitated by the open plan school L

ot

LI

, Generolly, the pruncrple of constont regrouping’ of puplls ond staff for different -
learning experrences had- displaced the often or'ortrory grouping of a number ‘of

- Jearners (about 30 in the elementory school) wrfn one teacher for most of the time.
“Constant regrouping is easier when there are ‘no; barrier. walls separating the pool of

pupils and staff, - ‘Thanks to carpeting, acoustical tiles, etc, physical eonstraints on
group 'size have diminished., Now it is mainly only the developmental level of leamers.

. with regard to the leormng situation which determines the size.and number of groupmgs.

°
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.+ __~""The impact of change in.any dimension varies from community to community. .
/Snmnlarly the readiness of a school staff to embrace the new’ bases for curiicula varies,
Many schools, including-the new open plan schaols, are ioday in a period of transition.
In the near future schools will probably. organize space on severdl criteria: expandable

space allowing for ordered -growth, convertible spage which readily adopts to program L
changes, and versatile space serving many functions, At present, open:plan schools -
" may meet these criteria much better than conventionally built schools. Many openplan .
schools may be restructured, by, operating their moveable walls, to resemble the more '
conventional schoois so that the virtues of such- organization may be exploited when . N

.+ appropriate, - Some now prefer that' the new schools be designed so that open areps
~ can be restructured at a later date by more or less permanent partitions, This versa-
- .tility also represents a hedge against the possduhfy that the open plan philosophy .is *

. not welbsuited to some |earners all the hme or all leamers somg qf the hme. I

Open plan schools commonly group youngsters, whos‘e ages spcn several years,-

in one area under the direction_of a team of teachers. Thus the continuous progress |
of the leamers is ‘more readily managed. A youngsternormally will spend about three
years with this group .thus elimingting the annual trauma of promotion o failure, '-
- Staff has longer to come to know the leamers and to provide for their individua!l differences, ~
Controchng or expanding the number of years a pupll spends- with the group alsc” serves ' ‘
mdnwduahzahon of. program, . SN

e -

L - %

Teshng the Clalms . . : | . " e

g 4 b CoeS A T E
.There have been only two sngmflcant and, for York .County ’ relevant Canadcan o P

~_ studies of open plan schools reported in the llterature to dge. Pupil and teacher 4

- behavior in the new physical and social setting. have both ‘been studied. 5 Tabulated o

below are the claims made for the open plan school investigated in these two studies,

. with an -indication of whether the claims were sGpported, * Both studjes involved open '
plan schools ‘and one or more "non-Open" schools representing different modes or organi- - RE
zation. The claims were handled in a éomparahve way. _That is, the open plan school " :
wos alleged to-be superior to other schools in certain respects and this claim was - -either . i
suppor’te rejected, or considered not sngmf:conﬂy different, Ewdence was collected - A
obsen&wns, (mcludmg semanhc differential queshonna;res , made in }he schools.

[ '

. C 3. .
~ o . : § .
g% ~ , : . Ny ; :
- . . . . 3

Sm— . ! . v o : e, e - N
5. F.S. Wllson R Langevm andT Stuckey, Are Pupnls in the OLn Plan $chool 1N
" Different? Oﬂawa- Canadian Council for Research in . -Education, —5@ T -
— M. Ellison, L. L. Gilbert, and E. W, Ratsoy, "Teacher Behavior. in. Open-Area ( ;
Classrooms," The Canadlan Admmlstrator, VI (Feb, 1969) = '




L

*Qoi'f.n;hww—- B

1.

Ty 2'.
o )

. 3.

- CLAIMED” FOR THE
OPEN PLAN SCHOOL

) A, Pupils show greater “ e e

"self-discipline :
mafurity

_absorption in activities .

regard toward the school
self-regard
productive thmkmg/

social adjustment (absence -

of "problem children")

. creaflvity L
C.curiosity © - -
~ initiation oF activities -

-

B. Teachers " .

regroup pupuls more frequenfly

spend more time giving puplls
tndividual dtention

regroup pupils for small group-
activities morenfrequently

- spend more tirfe observmg

Bthen teachers
spend less ‘time in."spares" _
spend less time presenhng '

: mformahon M

Pl .
/ - L

FINDfNGS OF \
) THE S'[UDIES

VA supported

.~ supported” .. ,

" .supported. - .
supported - .. v

© . .supported -
supported - <!

;o
el

N3

supported
- rejected
‘no significant dlfference
° supported

2 - . . -

su\;;porfed -
‘_no' significant difference

rejected

“supported
v supported "

.~ rejected

Ld

~'The results of these studies’ are certamly ot the last word but they are ‘at
least encouraging for-the gpen plan. school, - It might be unrealistic to believe
that gl these findings would be ‘suppérted in-each—and every classroom in open,
- plan schools when’ compared with convenfional schools and experimiental schools of
other sortsy lt would be a mistake to assume that the above.claims are the only de~-
sirable outcomes of an educahonal .program or that, if thd list -were extended; ‘the
" open plan schools would show themselves .to. be ach:evmg to the same extent wuth the
additional  standards. The present study, as we, shafl’ see, re-examines some though -
“net all of these claims, It probes. behind the labels to reveal the flow of pup:l
and teacher be‘wavnors in the open areas on fyplcal days,

s

As always ; staffmg arﬁ! other consaderahons need to be taken into accoint in

" studies of school design and ifs consequences, The schog! Plant qnly pro(ndes the -

,opporfumty. What actually happens wnthm the:social md phllosophlcal framework
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_ - As always,sfoffmg cmd other cons'derahons need to be -taken anto occount i’
. 'studues of school design and its consequences.” The scheol plant only provides the
opportunity, What actually happens within the social and philasophical framework,
within the architecture,” within the curricular plan, ulhmotely depends upon the
- people in-the schools themselves, - 'Open plan architecture may be viawed as an’
"lmportant resource for the. professloncxl growth of staff and the personal growth of
' learners.- This. poinf is sometimes forgotten, - Because it .is harder to modify people
than to érect new buildings, the benefits of ‘the open “plan school. will likely come:
gradually and- only then- i as.much ttention is given to: pupil growth and to staff .
development as_is glven to bricks-ahd mortar. In the York County: study,nahenhont '
.“has been. glven to "Hhe: fiuud achvuhes wﬂhm _vrather than to the "educohonal :
'confomers L ST T L R

——




* _~one of this study, 'From the outset there wes. agre fmem that whatever else _is significant, - RIS

. i".a pupil in an open- plan schpol “in York G ounty,’ \'\mthOppens f‘?ﬁ-‘féome? i

CHAPTER 2 T

 THE OPEN PLAN! STUDY: PURPGSE AND METHOD

- N ‘
' -

. ' A ‘ ’ ‘
_ Whot curnculum goal/s, d6 York Countyig new open plan “schools hold” In what , L
~ ways do their rnstruchoncﬂ ob|ectwes and methods differ from those of similar county - v
elementary school revrously built in conventional fashjons? Do popils of the open , o
¢ ' plan schools-gequire the skills and attitudes sought by their teachers" Do pupils in L@
- other schools also demonstrate much the - -same work patterns.. and similar repertorres of . -7

accomplrshments even if their school 5 malor ‘objectives are, somewhat drssrmalor to:
-open plon school arms? ' : I - )
W . . B : .-' e N e
These ond a‘host of srmrlor questions are on’ the minds of- educators faced with - \\\l L
the need ‘of assessing the openr plan school operation, even. before it is d yearold, =~ -
Summative eyalugtion is admfittedly premature; ‘the ~ open plan school operation is still .. i
- in‘astate of bécomlng rather/than keing. At this sfoge there is no easy ‘way-of screenrng PR
out the current strong redctibe effects reflecting the schools' novelty -impact on the . ”{ R
. emotions of stqff, pupils; and parents, Nievertheless, V;Md information éan we = 4. T
" glean from these schools that will'be useful now? Theredre many decisions pendings - * ° V. -
whether to adjust-operations and orchltecfure/m'fh/\e schools for next ‘yeqr; whether ~ = i v
the new elementary schools which must-bebuilt shalt be partly- or wholly. open plan - o
-or_some other scheme; and whether in=service education programs must be prowded for .
teachers who wrll be workr@n open plcln schools , rf such are to. remarn m operahfn'

. 'rext year. o
. !

.. N -
)

/ “The mveshgahon underi'aken in the winter- and eorly spring of 1970 is'phase L

_the most important consideration “is to produce a’clear picture of what it is like to be -

mdrsputab!y the:criterion against which architecture and dperations ‘must be assegsed. T T
~ With the .child at the focus, environment assumes. its proper plcce foclhtahng hlld ’
: development ond not an end in nserf : .
The focus of this study is on the behuvlorol outcomes fbr pUpl'S/e-;(;G:d to

the open plan schools® programs. Outcomes may be clasified” as 4ither spontaneous -

- behaviors, or as performances - or. ekpressions of aftitudé that are evoked by requests .
~ questions, commands,’ etc,, whether in the school or outside it. For the time bemg, o \
we are concerned with béhavior dnd attitudes at schodl, a common practical limit A
*which is not enhrely satisfactory to parents and educators who are increasingly con-.. - [
cemed with. out-of=school behavior, Given ‘these limitations, the methodology of this - . . | %
study thus become.. concerned with - L - ~ o

it b e B o bt s Bt s o el 2%

- ‘(l) . identifying,the relevont “outcomes o be looked for,
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(?) devnsmg means of nohng the presence or. cbeence of - o " , o
' the criterion (desugnated)*behowors and othfudes, T I
(@) opplylng opproprmte 'controls" so\fhot it may be A | )
. -7 . determined whether the observed outcomes, resuylt .. .7 . L - o
from the open plon orgcnlzahon or other focforS. >‘ e
_ Whlle thls phase-of the sfudy is olmost entlrel ooncerned with objective (and -
. e _selective) descrlphon, some investigators ‘were specuﬁcally asked to moke certam .
c .-a(;:~-'--|udgments (e.g., "Would yoi like to Be a pupil in this sethng'-’") As wé shall see,
o +” some investigators declined to * evoluotc"’ ‘even when. invited,; onthe’ grounds
.., v that this was o—tas;?lfor ‘the_ consumers of. this report "~ the staff . of thasschools, parents,
AU v -trustees, and- edmifistrators, They argued convincingly that these - -or other mteresfed o
- “;persons need ‘alio’fo determine whether the goals of fhe schools are opproprlate and
. valuable,. This study déscribes how fully, the: goals-were achleved to the “extent they .
were observable, It morrWns obopt these goals because urlygmea{)ehovnors
T werg also observed, N AP N

. . S . . -A . . .
. L ) . . . ) ) s

¢ ,

) Method The Control Funchon

; (- » - A common proble"n in‘such mveshgahons is that ‘of determmmg whether outcomes "
2 - . are attritutable to the experimental variable (the open ‘plan operation) or.to @ndom .
: * variables, In a'true experlmen(, a.control sityation .is established, In the control - N
‘the experlmentol variable is missing but,, idedlly, all other variables are pretent to R
. -.the same degree &s in the eiperumenfol situgtion, - Naturally, such ideal pairing-is ’
e .empd'slble When dealing with such complex«;.bmts as. “schools, Random assignment (of
. experirfental .and control. condlthns),‘the alternoflve and prefemble control method,.
. is out of the ‘question in this:case. The best that con be done is.a mofchlng on a '
"llmlted number of cr‘nflcol factors. : o NN

i

!

1

i

3

. ,‘ . . E oo , ]
N ¢ : ' . " .o . J
{

;

y

i

.- " Forthis study, three counfy elementary schools ‘were "mafched" with the four L
open plan schools, The number of variablas for which close. matching is posslble is
- usually limited. .To begin, the cofftrol-schools: were folrly well matched to tbe open
- plon. schools on, the. followmg charoctenshcs- - o - - S

t

(l) 'the age of th‘e schools, : 'f s o U
. ’ (2) the socio-econoniic condlhons in thelr oﬂendance oreos 3 N\

o ‘ B )| general geographlc locohon (proxumlty) ‘
It turned out that matchmg olso occured in other dlmen_smns._ | '

y . - . ’
: P
. R . . . , s
- ; e - - : ., . . '
{ . : . - [ -
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. Table I "Selected @horactenshcs of Open Plan and Control Schools," WS
~ prepared from data’ collected by the "Pré-Instructional Conditions” - subcommittee
- . of the study task force,  This group consisted of principals and other staff of both

does not d:ffer ssgmﬁccnfly . »'.

.(8) ) the ratio of pupxls to teachers: is not sugmflcqntly
C o different, RN ,

. ¥
-

' =
Tl'us subcommlttee determmed that certam mmol or, "pre-instructlonal" condlhons
- were not motchecl The followmg appear to fovor the control schools.

a

" 6. Attached as part of Appendix "A™, A

&
>
=% . -

“
” open plan and conventional county elementary schools. They developed a list of
pre-mstruchonol conditions," or chiaracteristics of the school, the staff, supgort
_services, administrative and organizational practioes which they though mught '
predetermme the quality of the instructional .program, They held that significant -
differences in these conditions must be taken ‘into account in'evaluating the
outcomes ‘of instruction, Some subcommitfee. members checked official’ records
and visited the: seven schools to observe conditions unobtrusively, ‘Others develooed
‘aschedule of questions to be put to the pnnc:pols of these schools to determine
other conditions, including principals® opinions on the adequacy of their services -
.', and facilities:6~From their * mvestlgatlons the schools ds _groups moy be more or
ess: matched in these aspects also: .= ... e
Ra . . o .. ' . . o - ..
A e ;’__ . B o S
* (4)"_"’_:"@ they have equol access to supporf staff (both b
. : professional, clerical, end velunteers) although .
differences in use exusf L '
. ) i
” “ . (5) . .therange" (but nof, quonhty) of oudlowsuol
e toochmg cuds is ldentlcal -
o ©6) .. the. adequocy (range and quontufy) of‘ other . - e
7 instructional, recreational and admumsfratwe A
. .equupment |§" équivalent, o 5
. “y o (7 the number of teachers holdmg academlc degrees

. "
. A f . .
. : T . : . ‘e .
. R . o . .. . ) .
. : . ) . s H . . :
. . N o N N N . - N . 7
* . A -~ N .o *
R . - Al RS ¢ 3. . » -
. . . N » .

. . . . s .
. s - . . :
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Pl

Q) they have a greater quontrty of oudrowsuol teaching
L . .aids (perheps because these schools have had longer
S to ocqurre needed equrpment) ' . -

o (2) . they hove smaller. enrolments, ond occordlngly, L

IR ) B smaller stoffs (thought to be favorable to the _extent S

.. that it facilitates' communication . and other admini-
/strative functions although it may. mean shallower

Vi . pools ofhumon resources) L . : ' SR R

Other dtfferences appeor to favor the open plon school5° _.

Q) they possess ‘greater space for mstwctronol,
o recreations, ond'odministrotive o:’:’tivitles.

e
A T b it

S @ "they have @ hugherpropomon—(éQ—Pﬁrcent Vs,
y . 4 percent) of male teachers,

/'. R )| ~they have more experienced staffs (as determmed - : .
[ by’kuse of a weighted scale which takes into ¢ account - (
.+ the distribution of inexperienced, experienced, ahd -
seni ot teochers rather than mere overage of yeors
. teaching). £ . . :
Token all-ln-oll the open plan and control schools are forrly l matched o
as far. os such conduhons are concemed The smol | differences tendto offset each

R . other, ' o . -

The drfferences among schools wrthm either group are generolly greoter thon
the overage drfferences between the groups, € s enrolment e '

-

_ I The subcommnttee also found varlance in matters which are’ perhops more in the
S -nature of "operatronol outcomes” than "pre~instructional conditions,” The open plan
N o schools differ markedly ond favorably from the control schools in these respects:

‘ (l)-- wrth one, exceptlon, the open lan schools hove- , , .
open p , |
- published formal statements of-objectives while- N

R v g e e smn e m
- : -

‘g" . - o - “only one control school has such a document R !
e . ‘{and it tends to be more a descrsptuon of proce- T o
P ¥ Y cl?res than of mstructuonol gools), o L A "\ ' o

. . . . A . . . '
A‘ s L

TR R S b e rar A ittt o - e
>) . . . >
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- inclusion in this report and is reproduced below, The other consisted of a translation

- 13-

(2} .. ‘open plan schools seem decidely more flexible and
. responsive to individual differences both in tlie ini-
 tial "placement" of ‘a pupil :and his subsequent re-
_ groupnng (such as prpmot;pn) ' . RN

1

.. A number of factors may account for these dlfferences, £.9., the felt need to justify

g. "radically new" school concept.. On the other hand, flexibility in | responding to

3 Iearners as individuals .is claimed for.the open plan school and the trend of observa~’
. tions by th|s subcommmee seem to support that proposman. -

o Summanzmg, despute some obvioUs dlfferences . the two groups of schools are
“well matched, on the basis of the Feports given by the pnnclpals of the. schools to

~ their peers on the subcommittee, Independent spot-checking bore out the repoits, -
. 'both in; subst'ance add in vmually aII detalls whuch |t was possible to confurm.

s

In conclusmn, it is well to recall the purpose of the. control ir.an expenment -

 fo determme ‘whether observed ‘cutcomes might also’ arise_ from random variables in . = .
" non=-open plan schools, Compansons of outcomes”in any other sense especially to

assess "worth" or "value" is llloglcal and unwarranted.

RS

Method: Identifying' Relevanf Ourc‘olnes . ‘
K While. the "Pre-lnstruchonal Condifions" subcommlﬂee was busy dealing with - B
the status of the control schools, anctherteam was wrestling with the first methodo- R

. logical concem,zﬂndenhfymg the tangible pupul behaviors that the open plan schools ». ..
~ were ftrying to encourage. The core of this six=man "Products” subcommittee, the -
principals of the four open plan schools, .simultaneously prepared two documents.
-One, - a statement of their common philosophy for their schools, was intended for .

of their philosophy into seven directives (posed as questions as well as direcflons) |
intended to guide observers <oming in to open plan schools so that they might give
attention to the principals® views of the.most relevant activities or conditions. We
-will retum to these seven d|rechves in the next section of thls chapter. _

The pnncupals statemént on the common purposes of thelr schools harks back

to the prevailing conditions of the 1960's, as described in Chapter 1, and expresses .
their hopes for their schools in the years chead, It relates clearly the local o
conditions which may greatly claud the vision” of what open plan schools are -
really about , , : . L , S

We subscrube ina general way to the premises, assumpnons, and
phulosophles asserted by many serious writers on the open plan school ..
We accept that 'schools today - need to react to the rapid social and

2

(? .Y,

b’ ~ ) 3.,;\*‘-

Pt i v St B it e s

FHE EFE DU TSN

I IES RERR PR AT CRED S




| o~ R o o -.\\\' 4= -

other changes which mark this age. Schools need to react to the -
“knowledge %explosion, to the communications revolution, to automation, -
‘and to .other forces of d scientific or technologlcal nature, We . A

|  believe that, whether their schools are of the new open space concept _ -'

l ' S " or of the more traditional architecture, all gocd teachers_are sensitive | v

B tc the new conditions of these times and the' new expectations society .

, P o has of its schools, In short, we belicve that it is not in the matter of .,
awareness of prevailing h|stcr|ca| conditions that the open “plan and S )

E . other elementary schools differ one from another. C) . ' © o

:

There isa ma|or difference between the basic teachlng methodo- e k
o ‘ logies of ‘open plan school siaff and those of teachers. in schools con- - v
l‘ L . .sisting mdinly of; self-contamed or walled=in teaching areas -which B 5

\ ‘ generally accommodate oné.teactier and about thirty learners, In open
I plan schools, ‘several teachers are jointly responsible for one hundred _ o
' or so- pupils and thus-are forced to interact’ dlfferently with each 6ther ~ ~ -, IS
~ond with their pupils. They are forced to grow professionally. when / - '
i " temoved from the. isolation of the standard classroom, In the open areas,
teachers must literally face their colleagues and are accountable to
| . _ each other for their program ideas. Whether they consciously ottempt
- * "to integrate their programs or in. other ways coopergtively plan and
: ( o - - cooperatively execute Fthem, open plan teachers are forced to face
l ' ; " their professional problems collectively rather than as individuals.
B =" Open plan schools differ essentallly from those where interior walls
: ' -prevail, In the open area there is minimum posmbnlnty for that splen~
did isolation under which teachers previously. have proceeded very much ,
as their private perferences, or current fad, or prefessional experiences te
“directed them, .ot leéast for much ot' their program. In the open space '
: school , where many teachers and many pupils |nteract ‘where anyone . b
| S + may walk in or through, where for much of the time a teacher's e
' " /:ctlvntles do not proceed lndependently of @ comprehensive leaming -
_program, the teacher is forced to grow as a professjonal worker, aware
, of altemative. strategies, involved in planning with colleagues for the’

R P S

' P use: of resources (even 'if. only. of the space)
We belneve that\all other factors being equal ;“the open -plan E _ ;
schools can offer. any and-every educational opportunity for fleaming o 1

I that pon-open plan schoels can and do and should offer, This does

' not mean that we believe that identical programs are offered or .

-~ . outcomes achieved. Program priorities are based upon.conditions S e [
which vary from community to community; We believe that the open - - = . = |- .

- . plan schools of York County offer the cpportunities for learing: needed A I St

" by their pupil clientele, We believe that our teachers can do every= - J

- ( .~ thing they did before with the exceptuon of operating for |ong periods

., ) 7/

o : : co T L E o
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a irplsplendid isolation. They..conno?’furn-fhg,cloék back to earlier - o ]
- organization of space nor do we believe that for the large part o
: fhere is any great wish to do so, - _ .

- _embodied in the open plan school and in the provisions for open- N S
space-teaching.  Coming_as it does = at the time when the centrali-

- munity and this is indeed very much the case, although not necessarlly I

- somewhat of a revoluhon in the rural communjties where" some of
York County's open pldn schools are lccat ed. One must remember -

* and the schools that seived that rural culture have been demolished

 the. advocates of the drug culture ol have combined with the frustra="

that has succeeded the old: community school, - Frustration over infla= - o) -
“ tion and higher taxes and fears ‘of the youth culture with its, music,, ) "

-difficult, therefore, for the new open: plan schools to communicate ‘to
- a populace which is, in today's jargon "uphght" because of these’

<15- “\

[

- We belleve that fhe open plon c.chniecture cnd the program »
which is evolving in the open plan ‘schocls has created in the S .
communities about these schools a conscioysness of educahon which : co.
has not existed for many ycais. Some cf this consciousness cmong . '

the citizens of these communities raay be negative, This is because C -~
many of the changes which eduzation has decepted as necessary are . '

zation of school adminisiration is-being realized in'the county and
in the province and at the time when the smal! community school has
given way to the central or grecter cemmunity school .- the open
plan school is subject fo the frusirations which arise from change.
Frustration is not limited to-the community but is also sometimes felt
by the teachers. In its physical aspects and i in its program fhe open” . P E
plan school *is "Change Wrn Large". S s R

Y
P N

N

Y 3 et ik o

‘The open. plan schools seem revoluhcnary to parfs of the com- .

for program.reasons alone. it is not merely the openness of fhe . : .
interior of the school, Nor -is it the fact that there is carpehng in . o
the library; libraries or learning resource centers themselves ' are . . ' '

that it is not many years since the inhabitants of these communities
came to the school to hear the inspectors, the. principals, and the
teachers report in public meetings to the community, These practices

within a decade. Much oppositicn‘fo change focuses on the school : ae

hair and dress styles, and its.readiness to.oxcept orat.least listen fo ., -

tion over centralization and the'change which lies behind it, It is

changes., The community that understands the nature of the times

understands better .fhe new schooling and the new schools whether’ or , R D
not these schools adopt or adapt the open plan’ philosophy. 1t is well o F =
always fo remember that much which marks the ‘program? of the open e e

plon school ‘as new can be Found in the older, so=called "egg-cratep
R
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-1
schools, The essential difference lies in the woys the organization of o

interior space allows or forces teachers to work toword tugent
goals of educatuon. B , e .

. . - “./ ., ) N )
Method In-School Case Studies‘ . T

One of. the concurrent tasks of ~the "Products". suboommuttee was s the preporotlon

of directives to the team - which wass to conduct in-school observations. The task was

- to prepare a list of directions or questions which adequately translated the priority - .

goals of the open plan schools into observable or evocable pupil behaviors (weshall . " -

later refer to these. as "criterion behaviors"). The pnncrpols of the {ubcommlttee :
deorded thot these few drreotrves covered thelr common major ooncems- B

OR the puplls shqre jn "decrsrqn-moklng" in mottTrswhuch .I\v““f -
"« touch_them closely?” (Two aspects: the opportunrty to e N
+ 7 make ‘wishes or Preiefenoes known and the use of the L

opportumty) . )

,\. . . . §
b

() . Note any truly mdwuduolly mrtlated puprl aohvrties B U =
- ~ {reflections of persondl interests which dre given a . ’\ R '
~ chance to-flourish .in the day's actwrtres) Lo Ve

- (3) Are puprls given the opportumty to drsploy personol respon- e ‘
. - sibility? .If so, how did' they [or the single subject or e rd g
observation) respond. ~ get down to woik, goof off,con~"_ . . .
stantly . refer back to the teachers for. drrectrons ’ relnforoe- .
ment, etc, P :

PN

N Whot evudence is there of coopetotuve plonnmg (teocher- O

st S ,teocher or teocher-pupul), ‘grouping for instruction, . Y. i
-curricula, etc, ? “of inter=disciplinary planning (e.g. T

~ attempt to promote pupil growth in drfferent drscrplines AR §

» in the same "Iesson")? ' . 3

) - Do puprls.demonstrote the spurit of {Tnquiry (e.g. ,

g raising pemnent questions). and do pupils demonstate .
.pertinent skills in discovering answers?. (The converse
“would find the puprls refusmg opportumtles t6 questlon,-"’-
“teachers “giving" onswers all the tume) -

. . (8 Do pupils’ respond to. the teachers and other puprls . S
| (-} e S ottentively, courteously (e.g, do they listen to each. .
A ’ - * other)? are they charitable in discussing others® view=

points? do-they drsploy a sense of humour, are they
"socroble"" R - f




and T . . . . N )
;_}mwmm“mwmmwu-.v-rnnn.,ﬂ....‘...-..,.h_..u-..«._'. v ; '

. | . | *- ) : | - ‘7 -
'(7) " How.do you feel about the envuronment? is it comfortable"?
‘is \lt 'warm"? by your personal standards. Would yoy like
' to be a pupil in this semng"

\
Descriptive observation studues are only as good as the mstruments (observers plus
their instructions), -\ The demands oh the observers in this study were consnderuble.
In- some instances, the observers are called upon to work back from direct observa- -

" tion of in=school activities to"determine whether certain pre-instruchone'l activities
transplrfd (e.g., the search for evidence of cooperative planning). In another case,

persongl feelings or value judgments are demanded “How do LOE feel about the
enwronment?“) Observers had to collect personal data from sc ool records and’ to

f evoke, in brief mtervuews, much information from puplls.

* Their hardest |ob wes fo master classroom ‘observation tech iques generally

. -foreign to their previous training and experience. For this task/ short periods of -

instruction and practice ‘were arranged for the seven elem(::;%’y school principals

. 'and two master teachers who were invited to participate onsfhe observation team.” _
" In addition to leaming the use of tallying devices develo ged for this study, they

‘practised. use of the Classroom Environment Codé Digest,”-g- variont of Flanders®
interaction” analysis technidue,? and a "shadow study" tecl;mque that* has been

’ evolving since the 1940'5.l Coples of the tally forms for these methods are mclu‘ded
o in Appendux "A" _ . -

S l)

At ‘the heart SF this observahon program was the "shadow study" techmque

~ whereby a randomly-selected youngsfer was observed as unqbtruslvely as possible by -

\ 1 . N ° . \l‘ 4
o—— . ) . e I . } . . .~ ‘ . ¢ ) “ ‘ . .
7. One principal subsequently withdrew due to ill health, The mastér teachers
were asked to withdraw part way through the study when it appeared that
their role might be misread as in conflict with thelr collegidl relahonshlp
~‘with teachers, :

8. Adopted from F.. G, Comell, C, M. Lundvall and J. L. Sawe, An Explorat
. Megsuremenf of mdlvnduulmes of Schools and Classrooms - (Urbana: Univ.: i

| Illinois, W T

. .

9. ‘Each separate” exchange or componenf is recorded only ‘once regardless of its

duration. Interaction analysis varignts aré fully dealt with in Anita Simon and
. Gil E._ Boyer, Mirrors ForBehavior; -Ati Anfhology of Classroom Obsewaﬂon -
lnstruments (Phﬂaddplﬂa- Research ﬁ' Beﬂer §—hools, Inc., 19675 RS

3 _’10- Its best known use.is in John‘H Lounsbury arﬁ\%:van V. Marani The Junior ngh

School We Saw: - One Day in the Eighth Grade (Washington, D.C. :.Assoc. for -
_ §Gpervusuon and wlculu 5eve1opment 1‘W)' A A
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~orearly March,. each investigafor was to shadow at least ‘one open plan school
- . pupil. and one: sub|ecr in @ control school, In either setting, the imvestigator noted -

_minuted intervals. There was also an interview at the end of the school day. - The.

of learning. Later the observer extracted relevaht biographical data Affm the il's

“records, possibly family situation, etc.). This infomation provided a preface to
. the report af .observations and may place events into cantext, These data were’

- collected last so that they would not ‘constitute "prior- knowledge" whlch mlghf influence

_obsewahons (e.g. . by creahng expectahons) SR Co o

- tions had been used in a study of open plan school teachers, it was incorporated. into

' _.between the teacher(s) and the pupil(s) over a three-minute period, The tradlfional

generally a useful supplement to. shadow study observahons. r

“master the techniques and adopt the .required objectivity after a short per“bgaof
~ training. - Only principals could be so.readily freed to participate for full
" & time, As principals they were accustomed to shorter, "inspectorial ™ visits in which

- to concentrate on someone else's’ directives or questions, fo a focus on pupil

It §s important to recognize the occurance and appropriateness of such:personal views,
 Either-way, the case studies which follow make it clear "what it is like. t0°be a pupnl

2 ’ o * "/“-‘
& : ) -

S - 18-

~

by his shadow throughout - entire school day. At his convenience in late February

the various envirdnments (physical, social, etc.) encountered by the subject of .his
observations, The overt behavior of the pupul was recorded ot predetermined 10~

observer followed "a schedule of questions and his intuition ‘in eliciting information
from the pupil, The pupil may also have been asked to recall events or explain a
concept taught during the day or otherwise demonstrate attentiveness tention

records (previous achievement, rated leaming. capacity, attendmmce  and health

lnterachon analysls is rarely paired with shadow“?ﬁﬁiles but since such observa-

theéVork County. study, This technique was modified to require that the observer
tecord, (at about ‘30-minute intervals) the.interactions (e.g., verbal exchanges)

Intéraction categories proved’ iargely inappropriate. in the open plan schools as
there were few conventional exchanges. (such as socratic lessons) between teachers
and the pupils as a.group. In the control schools the interaction analysls was

Only expenenced teachers accustomed fo v iting others' classes oould hope to

ys at

the fogus was on the teacher and the purpose: was ‘remedictionof deficient pedagogy .
or reinforcement of favored methodologaes. Some observers had to adjust considerably -

petformance, and fo avoid snap |udgments and prescriptive remedaes. o

)

Some made such a tharough change that they were' hesutant to - make |udgments
in areas, where their opinions: were solicited, - As we will see in the next chopter,
others wﬁbve expansive when. permitted subjective expression of feeling or thought,

iy an open plan school in York County."
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F 7. "THE FLUID-ACTIVITIES WITHIN": TEN CASE STUDIES

The 18 shadow studres - three each from the fobr open plan schools, two
v from each of the three contro} schools = constituteta fascunatlng +Jhough unintended,
spot-check on life in York County s elementary schools, -It would be o rewarding,
but fatiguing, exercise to review each study, even the three which could not be.
A , completed due to_random events ( a child unexp%tedly fetched to a doctor's
. ‘appomttnent d teacher felled by the 'flu). .

LN

Of the 15 completed stud:es , 10 have been selected s representative cases,

Ll mcludung three studies in control schools , have been edited to avoid unnessary

Six, all in open plan schools, are, presented as rather fullshadow studies. "Four,

repetition or detail, _Their mlnute-by-mlnufe descriptions have been translated to
analytic narratives which, “hopefully; capture the flow “of-classroom events,- Data
from all.15 completed case studies; are- mg,gﬂéd in the varuous summaries in the
- >concludang chapter. S

..\

T All 10 cas:a studres reported here are as approved b cobservers after, the

original drafts were-edited, No-changes have: been ‘made’ save to dlter the pupils®
- hames. and to omit-a. few- details of environment so that only those intimately A
) connected w‘rfllthe schools ‘can, with certarnty, |dent|fy the major persons mvolved

~—

o 1
1' ( S _ It will be notecl that,\mamly because three of the seven schools mvolved aré

senior public schoals » many of the pupuls studied are in-grades 7 and 8, The random.:.
~selection process prodiced féwer cases in kindergartén through grade 4 -and, unfor=;
‘tunately; two “of thesé were incomplete, A_more serious imbalance is the . low ratio
~of girls to boys in these 18 studies (about 1 to 4) as girls tend to conform moreto
.. teachers' expectations dnd to demanstrate more soclally acceptable behavior in the -
N presence of abservers. S . : B S
s,The appropnate order for presenting: these cdse studies creates q problem. .

proceedlng from the case where the greatest number of cnternon behaviors whs in-
. evidence to. the case where the fewest of these hehavrors were found might. |mp|y
“an order of worth- not “otherwise justified (that is, it is not-to be' automatically

" assumed that the school -which fosters all the énumerated behaviors. necessarily offers

« the "best" education). The'least prewducual pattern.is one derived by random tequen- -

cing,’ The randomness may also require of the reader the greatest acuity in analyzmg
and évaluating the reported activities, In -any case, this presentation mode approxi-;
mates what the reader mlght find |f he. were to conduct 10 random visits to schools;

N
To. avord confusron, the seven open plan school studres aré presented first, as
o - case.studies ‘A to G. The three control studies are H, 3. - The five studied not’
o T reported but consrdered in summaries are V W X (o en plan schools), Y andZ
(: (contral schools) . A

" Almost any logical sequencing assumes an’ -order that might be biasing, For example .

»
x
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C* I e CASESTUDYA
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L,
s ) . o . . R . HURR SN ., - .
- NG - > .' . N . oot <

Peter is 11 years, six months old cnd in fhe Juniar- Dlvmon ina:

(N 4

year: below hls eﬁuwaleni" age-grade tevel (grade 5.
. o e

Locahon o oo e { .

4 -

and time' Observed Behavior - o Eh\)ironment : - L

v - . 3 s .. Lt e
B L - - \ PR

Jumor . Peter sits attentively -in a group ot/ : An aﬂrachve, éarpeted open
- Division 30 at the front of one. sechon of area cqpable of accommoda- -

900 e L - regular teacher is absent .and

e
DY

T e - - the principal ihitiates activi- *+ T
A . e .o ties.. Children "cloistered" - '
' 3 ' o in one section'to begin.' ’

. 9:10 7 Seated at a single desk at back A dlagnoshc test I?I’riathemcli'ics)
e of room. Chats with girl near 7/~ . is introduced. Principal* moves -

o him as activities begin,” . in and out of the area, super- :

' : , wsmg. :

__o'u-

9:30 " Gone to wushroom. "~. R Té§t continves, -

»
Sy

940 S Working quietly on math, L N‘,)o" sﬁmwcs@n ‘r'ndéh"‘of the -

T ' o L _"f talkahve. . I -

1000 Works: a't:and ﬁmshes the'mbfh.:. _ Mat eshng proceeds to \,\

- .. R s L [CS

. . L T ¢

10:10 . o Peter |ooks for hls materlals on . \"\Spellmg lesson. Teacher is . .
- *. .a shelf then settles in.to work - 'sfl" “absent but assugnment s -
by hnmself o . onthe blackbqord General' SN
LR : ” confusuon..‘ T o

: K " Sits wlth a clas;mate.. S L R
7 . vl . N '. ) . e N ‘5,. +*
C0:30 v Gone_ to washroq_l_ﬂ.- e o “Spelling lesson continues,

e

' ~ new open plan school, According to his records, a-learning problem exusfs and SR o
Y., . in general,’ his-standardized reading tests mdlcates he is functioning about a e

. Open Area ' the aréa, .. ting perhaps 100 pupils. The K B

0" e te

USRI

9:20 . Worklng quleﬂ)' b)' hlmself - :"'; .‘_T&‘f- °°ﬂfinuesl- RS .

_.time and class. is restless and ..

[ ST e T conclu fong - . - e

-
LRI QP

. ‘\W_IO;ZO' Mampulahng geometry murenols. | - Spellmg conhnues. T




%
. |
:. . . ~ . w .’?
;} o Location c o . o _ A\l
.-, ondtime . . <Observed Behavior . . ' .. ' Environment i
‘ . 10:40° ,\Vorkihg on spelling assignment... - Class increasingly restless,
O -« stéadily but quietly by himself. " - Little external supervision, "« ; ,
. 1050 . Recess, . o | ‘b -
' . _ . . N - o | . . ’}
11:00 Pupnl workmg quuetly at front ® " Regular teacher returns, |
- ofroom. _ Lo s
7110 Workmg quuetly at S R A, - ‘Readmg program, Generally i
K2 — readmg program. 3 : - .quiet, sfudlous oﬁnosphere. N :
1:20 -, dedeis about to get reading = . Pupils grouped for recdir_tg. -
: ‘card; chats with classmates on Slow readers “in this: group,
theway. : - ' ' Cert
..Walks again to get reading curd Reqdin‘g_jéontimjes. - H"\ oo
. - Chats with friends and- takes time - - i , R

gomg to work agcun.

) Puptl and teacher discuss usslgn- R “Readinng lesson géntinu’és.

“ment cord together, - Pupil then . o o :
reads quuetly. . 4. ‘ T C I

S R
— el
. - \‘ ry

Talkmg to gurl has been repru- Reading continues.. General ! e

"~ ‘manded seveml times for net . restlessness and noisep "2, |
.-workmg. . R ' ‘ T I-‘:;“p.»"
. o, - . - , . . . A
| Lunch S

oS y \_f B o ) SR S ;
: ( \:khZO - Peter Wulks around oumlessly, y .~ Another teacher directs this © . . | .~
' v . - chattmg wﬂh fnends _ ©* writing-group, ‘There is nouse ' S
: .7 and confuslon\as ~pupils re-
. . .enter to begin oftem%n program.

S

S

s - Listens attentively and usks _Wrutmg group at' front of the
;.3d question, : , ='_ _ " “area. Very attentive to
3 o N . insfruction for creative writing o
= | - assignmenf, 3 T

Peter is in tha hull carefully o Grqup;m'embers:.edch to prepare
pacing off measurements, - I ~ a pirate. mop with directions to
.. Appears.engrossed. . location of treasure, | /
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‘ever changmg srtuahon.

Location - o ' .

and time -, Observed Behavior - Environment :

1:50 .  Qestions teacher and retuins to Teacher acting os a fesourcér. ‘3

‘ " hall to'correct his directions, ° as pupils work at their "maps",

2:00 - Pefer has retumned to the area and Half the group is now writing ;

is writing the final draft of the final drofts. ' ;

/ pirate map directions, He wanders = . e .

off for a drink and chats en route o B

with others. : T '

2:10 Peter is to be excused eurly for a o o o

' - dental appointmeni, so_he is . - ' !
vlnf?"‘_/.lewed now, . - - DA Lo -

v

In, the mter@jeter revealed h|mse|f asa well ad|usted youngster. He
reported he was never-or rarely annoyed or excited or ‘frustrated but ;. on the other

"hand, he seldom " finds the ‘school day stimulating him to great thought or to great

interest. He does not react strongly to other posslble adjectives suggested to hx
in the interview, He says- that. he likes the freedom the school's program offers oth -

- the time to pursue his own interests “and the help he reccivesfrom teachers. He says

he would like a longer school day and.more room to play -outside the school

“If this was a typrcal day .in the life of this |ud he is purt of a challenging

situation, "First, the children are regularly regrouped for the various subject offerings,
_ mathematics,. reudmg, and. environriental sciences, for example This day the youngsters:

worked for considerable’ lengths of time without a teacher but during the course of the
day they are’ normally exposed to several teachers: There' appeared to be marked dif-

ferences among teachers as to expeuatrons in matters of discipline ¢, ondin freedom
to move about .and talk, Any given® teacher's personal phrlosophy may also differ from

the school's, There may thus be drfflculhes for younger pupils in comprehendlng the

_,,__./For—fherpupﬁ—urrdﬁ'bservahon, this- day brought severtﬂ such sltuahons. “He

worked, for instance, for the first two. hours steadily and ’quite independently at his
tasks, His frame of mind appeared to chcmge suddenly when a teacher took charge of

. ..activities.. At this point his attention appeared to wander, for which he was rebuked

several ﬂmes. Peter said to the interviewer that he felt the freedom permitted by the
school and other teachers was squashed by this teacher in this instance. The interaction -
analysis at this point indicates that activities were chrefly teacher-dominated and -,
Peter, if not others, had difficulty in adjusting ta the rules that prevailed in such
circumstances; Although' this teacher organized.children to work in-ability groups, they

. were permitted-Tittle. mdependence of thought and action. It might prove profitable.
_ for this teacher to follow a pupil-ori such a shadow study in order to note the possibili-

hes afforded by the flexrble space “and flexrble grouping of this. school buildrng, its

»

o




organization and it pupils.

~In concluslon, this observer felt that- the pupnls generolly did shore in decision=-
making to a large degree. ‘Their keeness. to work at a project of their own chosing

 illustrated o depth of self-discipline and pride that was very noticeable, The program

.obviously reflected the cooperative plonnlng“by the staff for the benefit of the
children at their respective achievement levels. In this attractive setting this worth-- -

while program appeared to rhns observer to. make “education not only fun but purposeful

_to these students."

&

é

CASE'STUDY B

. -

v -

-Sharon, a grade 8 pupil inan open plan K - 8 school, is nearing her fourteenth
blrthdcry 'Her most recent IQ test reports her as a high B and she has long been
_ producmg generally first class work. Teachers have previously identified her as a
) -mehculous worker, perhops somewhof over-confident of her abilities. -,

Locatjon'
and time
House Il
9:00

-

| Observed Behovuor
Shuron chats ot a foble wuth
five other girls, - Other pupils

. administer a fraditional birthday -

greehng to a clossmare before

. . session beglns.

%0

an s

~‘Sharcn checks her wr._itten |
“work. Chats with friends,

l‘o.

S"horo_r\, talks to the teacher
~.who has come to her table.:

e

Franl\es reodrng oulckly and

7. fetches paper to begin written
“work, Converses with teacher
at his desk and appears pleosed :

by rhe exchange.

S

l’

Al work at morenols at own rates.

o

: Environmenf

Large open area subduvrdable
into four by moveable, walls.
Area is corpered and has an -

. attractive colour scheme.’
‘Bulletin boards show art,

Abouf 34 pupils in this group.

Pupils orgonlze selves

mformally and unhurriedly for
the day's work. After momlng

‘announcements téacher organi-
~ 'zes a language arfs lesson;—

beginning with a review of
assrgned work, -

; Pupl_ls work mdwucluolly{‘

) Teocher has brlefed closs on fhe v.

historical period of plays out-
lined on blackboard,” Class |
quietly reads dittoed mdterials.. -

s




. Location

| ond time -- : dbseﬁed Behavibr
*9:40 : Begms a new task, S‘{aron
- writ&s and responds diligently

. - to written directions. .

- 9:550 . Moves her chair to watch
- the silent film. "The Golden
FISh" B

“

10:00 . " Rapt oﬂenhon. Reacts audlbly
o to suspense and hunour,

1

.

—

*_Observes and evaluates other
groups.

10:20-

v+ Acts” out baton fwnrlmg, )
' 'pontomtme. : :

F".e,“‘ﬂ'/ | Sharon cpplies herself to her.
— - .Area workbook rather than to
1040 - - teacher.
, 10-50 " After teacher slaps a pomter

_on her book, Sharon closes it
N .and concentrates on the oral
. French exercises, -

)
-

m followmg duscussuon. )

IO\IO _ Sharon is in a group of three girls. -
\» A “~_.  They decide to-pantomime baton
8 B v \\twnrlmg -as their performance.

T oS a performmg ared,

her moves from table to

~ tablé" to,discuss progress wnth-

mdlvnducﬂs.

Group has 'moved to another

. section of thé area fo viewa |

film. Three other groups and.
their teachers also here.

The film has evbkéd man:y}'

‘emotions and children react -
dynamlcally during film and

Second phase of a double

- "Engllsh" period. Group now

_consists of 11 girls, two boys
seated ina hollow square
pattem with centre serving

Creahve expressuon ; role~

" playing or acting by-pupils, _
followed by mutual evaluation. -

. Grouping appears to be acgor= -

: dmg to mterests :

Freﬂéh area ‘Bas four Wdlls

- arrangéd to contain language 3
: commumcchons. Regroupmg

Oral French lesson on pronun=""

" ciation, Choral responses ¢
expected from the 13 boys, .
-4 hurls. '

.-'\

BN

' .
. a2

‘
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H_ouse v
11:00

11:20'

_11:36

£y :

.\_'.,

_House 1

12:30

C e

.~ and time -

‘Observed behavjor Y’

| Sharon is reprimanded for
-+ Copying terms from bldckboard

rather than watchmg the film,

- She confornts,,

Doodles as she watches film, -
Teacher gestures and she stops.
Slouches in her seat,

3

. Sharon ,keeps her attention' on

the tea'cher and the t'ilm.

- At conclusion of class, Sharon °

goes to lunch.

Sits with two gurls and readles
se" for lesson, *

't
I

. Works at problems. v

' .‘Attentuve to her work and’
“teacher's explanations, - Snaps
ata pUpll for musbehavwr. '

Sharon valunteers a good
answer. o

Goes to teacher for reassurance

*_that she is progressing acceptably ‘

wuth the exercise. . On’ etumn_s she
kubutzes W|th toble mates. ;

_bulletin board |s used for

‘Math area is attroctlvely. '

< B

linl;lronment
Music area is enclosed for
soundproofmg. Half_ of the

communications. -Music data
is on four blackboakds, . Teqcher

: 'fmtroduces and shows - frlom\of
Leonard Ber nstein Cla;s is.

QGNGrally Oﬂ'enhve, L e

R

.. Film. contmues. A Haydn
" symphony is being performed, .
. . Teacher comments occaslonally.

Class appears to be enjoying
lesson. . v ,

) ‘% ;

The teachers explains the
meamng of the fllm content

‘Teacher concludes with

instructions for’ tomorrow '

- class,

T

decorated with items of interest

. onan extended partltlan wall,
" Some 13 pupils in this group
- for ‘lessons on decimals. Teacher .
s businesslukf but fnendly in
dlctatmg the

exerc lse.

.““

Teacher uses specually ‘
" prepared materials. rather. thon T
"a text, Whole group does the

same exerc lses .

Teacher demonstrates points
' thraugh sample problems.

M’hlle Foup ‘works at problems

teache has dittoed, teacher

gwes mduvudual assistance.




i C Logation
- qnd'til{l'e

" 1:20

]

1:50

»
'8_

g

2:10

2:20

L 'House'll“
1:30 ’

¥
I

$
e
3

:

!

i.

House 'l ;

'-28 -

."' ‘ Observed _Be_hovior

‘Chats with friends who havc

come to her table, _Someﬁ' tom~ -
foolery. Sharon then moves to

~ a boys' table to chat,

“Plays tag on entering this area.

Can't find her book so she sits
with a clossmate,  °

Al -1 : o

" Now has a text supplied by- the
‘teacher/but is pencil-fencing
" - with a friend, -Then focuses on

Iessbn.

Y

“Continues workmg. ‘Other pupuls B
~. are.'making a map. mural on'a*

rear wall using the overhead

- projector, In-another corner pupils

of another class are carrying out

o mdiv:dual achv:hes.

Chatsand laughs:.With friends._'.

- Exchanges' notes with someone
from another area,”

~

talks"with a_ teacher about ,
gath_erung_dafd for her pr0|ect

Envig\rﬁent '

(\ ' N
3 Group working individually
~ on exercise to end of the clgss_..

One extended wall creates an
"L" shaped area. Social
studies group consists of about
20 pupils. Lesson is on angles
and degrees and teacher tries

14

" to correlate math and social

studies.

Teacher is still trying to get

" the group to settle into effe'c-

tive leaming. Mathematical
~ division of circle related to

 time zones is the topic.

" Lesson progresses well. Maps,
pictures, cutouts decorate the

- room, In the adjacent area ano~
ther group .is working on the
identical topit, using same text
and the socrahc method,

'Teacher has established "this as

" a "personal" work period

durmg which’ puplls may "catch
up" or "clear | up" any incom-
} ’plete tosks :

o e Period ends and pupils moving
-+~ for a science class, .

Llstens attenhvely and later

. All. walls}a'v'ed to create .a full.
open‘area for 60 pupals and two
teachers,. .Gioups of six or so .
"have "been-previously. set. up

“for this "Nature" study4 Chal-
lenging "dlscovery ‘projects are

- ‘conducted in accordance with a

L plan (an the blackbourd) which a

teacher reviews. Ared. has cages,

o scuenﬂflc apparatus, graphlcs.

]
) v.'l- . ' . ' : \ s .
N
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. 'L_c;c'aﬁon o o o . o
and time y Obs'ervevd_BeHovi'd_r )
2:30 - | ) Sharon and her group discussing -
. their project, They have hita -,
) " -snag and consult with a teacher,’
~ Afterward they return to dlscusswn
'of pr0|ect
2:40 After someé horseplay,” Sharon
. . rubbemecks at-another table,
_ 2:50 ~.On her return_from washroom a
' . teacher cautions Sharon against -
‘wandering off, She settles into
work . fetchlng a reference book
-and recordlng her flndmgs.
300 Works un_tj_l end_ of schcol day.

M._

Envif'on‘ment .

Teachers CII’Cl'lldfe, giving assis-
tance to groups as they record

} mformohon. The noise of so
* many groups discussing their work’

is ‘great and a tegcher comments

~ on "overactivity."

T [ . . . . '
Teachers'.consult with groups.
' ’:.rirx"

Sharon en|oys her sch\i life, She frequently finds it excmng and mtereshng and

C feports few or rare negative attitudes toward the sghool,
" pupils can pick out their own activities and choose to do the things they want to. " For

- She says she likes the way

Sharon, the school extends to the out-of=doors and she enjoys going outside for science
cltsses to search for specimens,. She would like more field trips and suggested Rther .

- detivities which could permit pupils to become more involved: ‘the reestablishment -of
the school newspaper und the reactivation of the student councul for ‘instance,

She thought this was a normal day i most r%pects "but noted that ‘'she was hred ,
due to staying up late the night before, This.showed in her occasional shoriness of temper.
She also felt that she'had not learned much in'science class partly because her group
was worklng on a topic which was difficult fo get data on and, perhaps, because she,

was tired, She thought she had learned quite a bit in the social studies and music -

st

classes and when éxamined on ‘several items _had good recall except in mathematics where '
she had not quute grasped the concepts. She Ijkes English, her best sgb|ect “The use

maginatlon.

. of the film to'get her involved in what was happening was most effective in her case,
.. She felt quite caught up by the-| precentoﬂon and obvuously the fllm had ﬂfed her

- Sharon feels lucky to attend this school. Her friends go to other schools and she -

v

[
o

- reports that they do not enjoy them, Sharon said that she likes the principal and vice-
.principal and from the day’s’ activities |t is obhous that she also has warm- feelmgs ‘
, toward most of her teachers. . : : -
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CASE STUDYC -, - o

q

Marhn, seven and one-half _years. old, is a- pupll in the primary "class” at an
open plan school.” No IQ test has been administered but earlier this year he was -
interviewed by a psychologist because of his.behavior. His learning capacnty is average
or better but it has been noted:that he-is hyperactive and inconsistent in_his behavior. -

" This is a summary of .an observer's reporf ona day with Martin, The m-class gbserva-

hons have been ommed

Thls appears to be a typlcal day in the pall-mall life of this youngster. Martin

“ says he prefers this to his previous school, Here, he thinks, the books are better. He
. likes his classmates, the’ arithmetic and’ prmhng classes and would prefer to have more -

'musnc |n his - program.
. y 2.

Although he is enthusiastic about the school, when questioned at the end of the @

_ day Martin could not recall the name of the film he had wajched so intently or any-

thing substantial about the film, He recalled that he liked it. Similarly he couldn't .

remember the story or even the type of story that was read aloud to his group in the
library. Although he participated in most activities, . Martin could not answer any ques-
tions about the day's work other than remembering the subjects he had done, where he |\ad

g been and the type of presentahon made as an introduction to new creas of worlc

o This opparent lack of retention®s hard to understand for Martin . not only rehshes

“ being at school he likes also to be right where the action is taking place. When the
teacher was reading the lesson hé was near the front of the- group and constantly answer-
ed questions. However whén assigned work to do;, his attention often wandered, He - did
‘not complete as much work as most of the other pupnls. One reason for this is the nu=-
merous conversations he had with other pupils. The observer overheard parts of some of
these -conversations-and noted that they were usually on the topic or some subject that was

- of concern to him. At no time did his conversation seem foolish or talk for the soke of

talk. Possibly the program must concentrate on remforcement of learmng for youngsters
such os Marhn. ' : .

S Although there was a great deal of freedom for the chlldren of this class or'froup-
mg (grades 1 - 2), you could see by the way one achvufy followed ancther that
program was well planned (structured). During the morning perlod the teacher responsible
for the .closs was assisted by a Master Teacher who integrated her program with that of

~ the classroom teacher. There were two other teachers with their classes (grades 2 and 3)
in the open space, but they: only came into_contact once during the day. This occasien

| - arese because a teacher discovered that the film "Ti-Jean Goes Lumbering" had ‘o be

‘returned by noon time; therefore she invited all pupils to see the film. Approximately
three-quarters of the pJplls mcludmg my subject accepfed the offer. ' :

Because there were long periods when children were busy warklng ona pr0|ect or -
an assugnmen\ﬁhere were numerous opportunlhes for children to show personal responslblllfy

tions must be asked, | personally felt that ‘e amount of work chlldren did during

‘ \:? of the pupils | felt, rose to the occasion, However, at the. same time, other
 qu

ese periods was smaller than | usually see’in a regular classroom,  However, why would .
you expect a chuld to produce as much written work ix thls atmosphere as a regular

33
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B classroom when the child has so much time to discuss. and work with others? This N
Eertainly raises mdny questions, such os what should bedgught in'school , ? by what -

mefhods should we teoch chuldren” and how should we evaluafe Ieummg?

' "o Thls area of the school had a nice frlendly a‘tmosphere. Children moved and
activities took place and at all times there was the buzz of happy workers. Most of
the children seemed to enjoy school and seemed to be accountable for their own actions..
‘The discipline was firm. and personal and, when the teacher found it ‘necessary to' inter-
vene, no one wds" disturbed-other - than~the pupll bemg asked to- chunge his ways.

»

o CASE STUDYD. . - o \ o

Lars has just tumed fhurteen and.is a grade 7 pupll in an open plan senjor
public school. Alttiough he suffers hearing loss in one.ear and hos a rated [Q
. just slightly above average, Lars has sn envious academic record of first-and second
class” honours standing. - On the Canadian Test of Basic Skills he is reading one grode
"above average and in math is two grades above average,. Perhaps‘becausc of an un~
fortunate home situation, Lars appears cool both to adults and to youngsfers of hls own
age olfhough he i$ well accepted by fhem. : :

B

Locahon
and time
Math | Sitfiﬁgvaqiefly awaiting for . .21 pupils jh group but 35 seats, .
9:00 , opening ex’ercises. T '
. . : v
..9:10 L Answered first queshon. Hond up: .' Teacher used book to \.heck any
' " for most queshons. S answer_ in doubt, Queshon and
.- > e i , | o answer me_t;\_od constantly’ used.ﬁ
© 9:20 " Not'called on to qnaver in 10 _ »
: : min. Corrected wrong ariswers but o L ' N
. . most work correct, Affenhve. _ et
- 9:30 - Couple of comments to’ DEIthOUI" o Just b“.egmnmg a 15-minute
Co little effort to participate. - assignment which will run to
! ' ‘ : " end of class,
9:4Q, .. Cne question done .in past 10 . - D _ §
_— min, Talks to 'neighbour;. S T R
_French  Finst. into class but showed no great Nousy. Teacher osked f,:; \ ,
" closs * desire to pay attention, Everyone . quietness a number of t
9:50 \slowl); moved to group but he sat buf no response.

1 , - by self in back corrier of room, :
. “ .\‘l. ‘ I _ bb"' - ‘ » ... . \. K | B '. o . - L_’/L - ‘\\:.-‘;‘ ..




S,

and time

. Lo_c&tion \

10907 -

=

Observed Behayior -,
. . S |

" Questions asked in French byx'. TN

"teacher: Lars has' great difficulty

unswering. Shows liitle inferest‘. :
No effori' to porhcupqte. Head

down ot times. Teacher tried once”

~°' Envnronmenf

Nousy buf most people wgrkmg. ’ :

NS e
[

/ 1

but rhcuonfy of class is

2 workmg. Volue of the exercise

w

’ ’ but seemed to gzve up-as lost. s, démfable. ::_,“" o

: - SO “ ;
10:20 Spent ﬁve mmutes standing’, *i‘qlklng - Nmsy. Mosf pUPl|S nof workmg- E’
‘ Lt o and observi friend, Not nousy but . , ey ' }\4
o " = not parhclpahng m French IRt 5? o \\"h o

\ _ v B - : R ) f\\é\\"‘“ .«’/‘,
.1 - .English One of Figst to arrive, Sat Teacher awaihng pupils so” D
~ eless. quite qulefly. T _ interaction began: fﬁy/edmtely.
10:30,- | i : _ o~ Noise/ ﬁ;om ‘otfier c”fdsseg very:.

’1 — : ; . L ) .o, . qu Y (\ ._

. ) 7 . Vo i ey EEH

Lo . A t\ ﬂ\‘ RS

te . 10:40 Completely sulenh _ E o : . -
S 10:50 ’ Other fhan movmg to new >}Zluss moyed to gundance room .

3 : ‘ ' classroom, no movement or because of noise next door,.

; { . camments to anyone’. \SEems f ,'M Very quuet os teacher reods N
‘be ; paymg oftenhon. J\ ' ) )
P i 11:00 Moved to @ new spof(volunfanly) ~ Class'doing writing assignmen?, X
. - .50 he could work on written assign=. . Pupil now_sitting all by himself.
PO ‘ meni, In first five minutes only .o ‘ N o
f : ) . .managed to get paper out on desk,’ . L o
i N Whefi-asked quietly by teacher - -
Lo for explanation of what he was' ' /
i b domg, explained. =
3 4 ° ) ) ’”

r ll :10 - Apporenj-ly Workmg. b "Everyone busy. .
| - -

; 11'20 " Has produced one parograph English . class now' moved fo arf

P o (Seems to be par for class) ‘ room, Everyone busy,. quiet. '
% . 1:30 - - Workmg on,second parugraph No ' C‘onﬁnues, ~

.. R comments or speakmg. -

E C 11:40 - . .‘Conhnuee to wrute. T . Continues,

Z\ ” . )
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f,< ( - Location

and time ‘ - Observed Behaviour . . Environment'
. - 1150 4 C'onﬁnded to write and r‘ewrit‘e . ‘ '. C?nhnues. \ -
o Science " Third one into’ cluss. lmmedlafely“' " Room specmlly equupped for
N _room < looked over wildlife samples. .. science, Llive animals kept.
12:00 - Then fo seat, ' ' o
{u . . ) . M . . '\T\ ) [N . .
i 12100 - Answered a few questions. Seemed iTeacher led discussion plus
2" ' . . to payattention, Smiled a few = - questions and answers,
. tines (only time 7" mormng thaf (R Teacher usually kept things
g saw this). moving, Used questions to
i ) . s " keep dlsfurbers engaged
" £ .12:20 © . Attentive and silent, e Fllmstnp ‘-shown. R o -
Jt2300 Was _nof involved in quesﬁori’“anld o Puplls to write up nofes. o
answer exchanges,” Madetwo . . Many are busy commenting fo
comments to nenghbour. Began - : nelghbours but not too nonsy.
to wrate note, . - _ ) ©o
- 12:40 o o . “Wrote an answer as requesfed .4 L ° 'Cdnfinues.
v W | Only falr. o :
. ' . B \l_‘ ]
ST 12480 ‘ Humed.out of g ss to-get a - . Continves, -
: " newspaper. Then"into gym for, _ ' e
. lunch, Sat wufh boy fnend,\ S §
R : falkmg. ‘ o
‘ ‘ e, :
‘Social - ) ot S o v 15 in class, woﬂ\ing on
Studies - - T transporfclhon. |
. 1:30. Spenf mosf time workmg wuth | . Very free otmosphere but”™
. o - .group leader setting up display -. . most seem’ to beon topic. .
. o ' board, Conversation, on topic, but. Co o
- not of ‘a high culabre of fhoughf o
A : : ' ' : .
T 1:40 4Working at desk on_his’ foplc cars, Work in sma” _roupsvcnd
S Seems very interested in work, . “'teacher aval’a le for
| Only one nof working with a partner. . assutance. ) -
; C‘ ' _ 1:50" , Sh"_workmg at desk, 10,, mlnutes ? Cc;ﬁfihues:
' S - drawing a hot rod,. Glued'toseat, - .~ 3
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and time ' Observed Behavior’ - Environment
I2.ibrqry" " _"Move to library, Sub|ect humed " . Everyone free to take.work
100 - to desk and immediately went- to - andthen read it or make notes.
L e work on. drawing. Nousy for a llbrary. : L
. 210 ' ,Never moved from seat, Passed Continves. g '
.. .. . odd comment tomneighbour, . ‘ '
o - Changed- from.drawing to reading, . -
'2‘:29 o Same, - : o - Much movement and noise,
230 " Reada llttle' talked a littie S R :".
. . ‘butnosign of constructive . | ' .
L Ieamlng or action., -

2:40 As above until end of’ thls E
' -'__Vperlod I - .

Gymnasium - . A} Lars did not have hls gym
2:50. . - - equipment and would have _
. been inactive during this-class, = .~

- _he was interviewed at this time. - - . . -

o

Lars irsists that th|s was a typical day. If so, he certcunly faces g wade range
-of tedching abilities, He has alvays beén a good student acodemlcally and is quite
* able to cover the traditional grade 7 courie.” Therefore teachers do not have to
- find special .work for-him.” However, he shows little interest in hls"‘school work and
“only three teachers tried to find & spark. Most teachers_did fry to'get aroundto all
- the pupils to see if they were . working, The teachers of science , Engllsh and social -
: studles found something t'or this boy. '

. 1t was obvuous that the teachers of SOCldl studies have};e/en plannm eratwely
(although to this observer the material presented in social studies ‘was far too
. justify inclusion in the curriculum). Pupils were divided on the basis of interest between
 the teachers and teacher who had the most dufflcult group “of children had the fewest
'number of students. Y . . ; . ‘
What worried this obs&rver the most was ‘the hlgh noise Ievel durlng some Jessons,
* much of which was caused by other graups and the disturbing and smart remarks by
" some puplls. Thls must adve'sely affect |eormng.
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by the continuous neise and by a few smd
‘student, | ‘would have the ‘opportunity in som
too easy. How could| improve myself? By ‘doing: only easy work
geta false mpressuon of school and of my obnhty to succeed

' confuscd by the closh of opposlfes. 8

L

- : i ~ : s
tis easy to see why Lars en|oys thls school more fhon ofher he has otfended-

-
vy

Some of his feachers try to make fherr classes mteresﬂng and. pleasant

. Most. of his feachers ty to. treat euch pupil ds an mdw idual, (I behave some
-,,oF them 90 too Far, ollowmg puplls fo mferfere w:fh othe.s/ opportun:fiis J) .

¢;-_ .“F’

,No one demonds too iuch work from hlm dnd he |s not chollenged to produce
at the level of Whlch he is copoble. : :

0,.
Hiaen

. e

. '\lhe otmosphere of thrs school confused “Yhis observer; The teachers were
friendly and pleasant‘and seemed to knowbwﬂat they .intended to teach. They

seemed sincerely interested: in the pUpllS. ‘Yet | felt as if a great. deal of
confusion existed within the school, ' The noise of some classes, the remarks of

~ some pupl!s, ond the lnsflessness of mony puprls bofhered me, .

4

There were oppon‘umhes to drsploy personel rta'spensrbifr ty but in nearly

-every case | saw it was being used poorly,- The freedom - to ‘choose - topics in
social studies. produced a - large number that | personoliy felf were not even .

" adequa\e for a grade 4 class. . | 'did not see a teacher giving’ “direction and yet
It is usually agreéd that the value of projects is in the steps fhof the ‘pupil -
“tokes while doing them, not the finished product The same applies to part

of the French lesson, the only difference being that during this lesson dlsclpline
was so chooflc thof hordly anyone was doing the ossngnmenf '

""".‘,v . \

On fhe busrs of one " day in thls schooi l would fiot want fo -be a pupil -

' ’fhere. If | was a good and eager student, | would worry that | would not be

extended enough and that my_ cpportunities fo leam would be interfered wnfh
lec pupils. - If | was @ poor
me subjects of doing work that was
1 mnghf

A

Unfortunately, one- day {snot- enough to |udge odequafely when one is-:
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Car -

. male in his home to relate to, Kelly lives in a. nelghbourhood that has facilitated

.. Location:
N ond '.ﬁme'

“his.acceptance of delinquent o Iderboys as models. Kelly’s "hero" is ‘an older boy .

From his neughbourhood who recenfly stole acar in Montreal and is now in |0||. )

. v-,-
° o ~
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Observed Behavnor
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-+ CASE STUDY E L
v S .
B4 Kelly is ten and one-half years old ond in gradg 5 o an open plan school He
hos an A 1Q butthas not been working up to his pofentials His parents were asked.
to come’tothe school for an- interview but they did not, This"is but one indication .
of what appears to be an unfprfunofe home sityation, . Beside lackmg a suitables adult
~

-

o 8 .
f . "- Home Kélly sits holdmg hlS head 'Colorfu] carpeted room wifh
i T Room = at his'table immediately in - 'curcular puplls ‘tables: arranged‘
b S . 9:10. . front of fhe téacher's desk. . - *"in a scatter formation. Two or
R T He does not volunteer. ' ;.. three pupils per table..
3 L “answers fo'the questions. s mathematics -class (equwalenf
.o (“ T T : - L fractions) is in progress.
o ‘ - 9:20 Sufs playmg with a penc:ll Teacher .is taking up homework,
Bl R and watches the ‘teachier as .+ writing dnswers given by - pUpils
A N she ‘wiorks questions at the- board , on the blackboard, Some pupils .
oy . . Appears to see the light. and eogerlyz volusiteer as, teacher queshons.
L - volunteers twice, . Se¢ond time | A chart of puplls ‘efforts in’ math
r o _ he explams a problem correcfly.» .. -and spelhng is on a. WO" |
' 930 Kelly begms to workfhe_n.gazes'v' | ».Puplls workmg mtenfly at ¢
. . about andspeaks tothe girl =~ . questions teacher has’ put on fhe ,
\ behind him. ‘After playing with "~ bogrd, She is helpmg one boy
. T T hi§ fmgers he trues the. work agom. - -
9:40 . Kelly»asks the gurl behmd what , Teacher i moving from ;‘:upil"fo
v : .8x8x8 “is. -Heslaps his foot on pupil . helping with problems, .
o "the .floor and plays with a pen, .- g She - heips Kelly, Friendly = .-
S « -Flips pages of his-book' and pokes.” " - 'manner." :Pupils talk softly to
S o “ the boy;who comes to sit 'behmd each ‘other abouf the queshons. .
}i" ! . !‘ ' hlm. '\\\ s . : . -
,;; ‘- ’ G " ": fv,' § N [ ‘ v.' /
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Location

- and-time,

- 9:50

&

o -

11:00°

\

-
Observed B;?i.viors '
a2 - > :

‘Kelly plays with his table while

marking. He smiles when teacher

. comments upon lack of under-
'sfandmg. Responds correcfly when'
“called on,

Ploys“"crt desk and fidgets, When

~ putting his workbook back on

shelf behind observer hé questions
observer.

Asks name, where from,
and then shows and tells obseryer
about characteristics of the open

' area not prewously noted,’

- Writes a few lmes bur generally

wasting’ frme frdgetmg, gawking

.about. "t -

] '
Y .

Kelly wanders about, “wasting
time. Goes for- a drink and
settles down- ot the last moment &
with hls-.readmg group, the |

quesf ahd apparenfly the slowesf. '

. Kelly is removed from the group’

. and set to WOrk at a table by.

-~ gets down 1o work.
by ‘another puprl he expresses .

himself . Does_ some work but -

- spends - much time lolling in chair
., and gazing about . ’

“ Kelly blows on his 'hanc.Is and gets
Interrupted

an.opinion,: Teacher directs this '
pupil where to.find an answer.
Kelly -goes over to continve -

~ discussion with-the pupil then -
- returns _and eventually resumes work.

-

- 0

Environment -

Pupils exchange’ papers for
marking. Pupils give oral solu-
tions, teacher writes on board, -
Pupils obviously enjoy this

procedure,

| A

The marking completed and
papers retumed, class turns - to”
spelling. . Math andspelling
books exchanged on rhe sforoge
shelf,-

lndependenr work in spellrng

~ -some pupils dictating words . to
- others.

Noise level rises then :
settles  down, o

Recess ;- 10:15to 10:30

* After recess each pupil settles in

to his own reading‘assrgnment.

There are about six groups..
Téeacher workmg with Kelly*'s

group First,

- As feacher finishes with-the group -
. she dlscusses individual assignments
- with pUpils, They accep\‘ criti=

cism well, |

.~

'Pu'pbils worlring on indiv'idual.‘."'

- assignment while teacher consults

and helps pupils wha are hcrndmg
in ossrgnmenrs. .
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| - l 1:00
1310
. 1:20
\' 1:30 ~

11:20-

bl

s . i
o .
: =38
.
o v

Maklng a njisance of hrmself
. Reprimanded by teacher but does

lmle work

l

N4
* A

Talks to nelghbours, does
©. " some. work, :

“

Teacher talks 6 Kelly about
* his work, He lolls about.

. Kelly is one of the first to

start getting ready for lu
ofie of ‘the last ‘to leave t
rmmo N :

Kelly sfays for lunch
most pupils, He eats wrth

o Frlentls

nch btlt

l(elly 'and two others are

) making flying saucers from

papér plates, Paints mdus-

pdpel‘. - .

Leaves Foom briefly then

* . returns to help clean' up.

_ "'frrously., Ob|ecfs to plan to
_Use 'expensive" fracmg

Q

[>3

Moves to front only when

called

'Kelly todk off (1:05)."

Kelly has not reh;rned

¢

- When a movie was - announced

&

Kelly retums and |oins, brrefly,
the group, Soon “he is at book-

. shelves  with two friends
- rently looking for rnforrnahon
"~ on "Flymg Saucers". '

-

-appo-

o

" e

. revieWing maps made ‘the- prévious

- of ideassto develop a pafa-

Continues ds before: Low
reading §roup workmg .
mdusfnously '
' *
Copfinug.-s os before., “Pupils 5 |
s working q_uietly. b
. o ;r .
, Conhnu.es to end of momlng ) 3
class. ' \ T g%
) e ° R . e Te R
o ‘', - o hd : " 1
- At 12:30 pUpllS feturn to- fhelr L, 5 ‘l .
. class and may read or ‘work on g
projects. ST g f ?
a . ‘ :'__\
N ", /;é . [ :5 -
N . o _él'!l ) l
o ¢ e K ‘ J
: '.,. ; . . . ;‘ .. . -. J @"'.o
Pupils cleanlng up then. - L

gathering at front “of room; Teacher

day.
Y B o.- R
. A} . [
Film L .
’ > - . l/@
[ s
[ . - o . 0 i

Teacher trymg to elrcrf varrety
graph -on "The Gregt Sform". x

Conhnues. s o




’ |

. Location

‘ - .ond time - - 'Observec.i'B.ehavior‘- .. Enyironment
140 E ’Kelly and his two fnends S Pﬁpils at seats quietly cdmpleﬁné e
- C oslnpp@d out at 1:32; perhaps their paragraph =~ writing exer-’
SO to continue study on "Flymg - cise, Teacher supervises, ;
7 Saucers". .. . Lo
1:50,  Kelly still "missing", | " During thisrecess some pupils . N
2:00 o : R o " remain insideto watcha film ..
- o o o o while others go outside;
. _ 2:10 . .fKeIIy back;-wifh\\group. B . Recess |ost}s'_.|_onger' than
SR o L o " usual due tobreak infilm, |
v 2:20 KeIIy is. requured by feacher to. %  Boys givena period fofinish~ .
o S work on_his math from his v - outstanding work while the S
S oo desk directly under teacher’s . -+ girls have o' physical etucation . .
o .+t nose, . T class, ” Most are Finishing work, =~
. ( L E s EE some are using reference Eooks L
o, i R +*.2:30 . . Kelly is reading about*Flying Boys working sfeadlly on pro;ecfs -
S TR Saucers" and domg some math,> - or unfm:shod CISSIQI'lmeMS ‘
" 2:40 - . The feclcher encouroges Kelly . Gll’ls have returned and fhey _
. o . < ..., . and he works until Sinferrupted *  too are given these last minutes
T e by a girl. He wasfes time ~ of the day to complefe work or. .
R -+ until taken for mfervnew by -~ . pr0|ecfs. e o
ce : LN o observer. LT :

» . . . . . .
B N : .
¥

Lo L Kelly says fhaf fhns was' not an overage day for him masmuch as he has o £old

o S on earachie, and a toothache, Kelly- says there are several things helikes™ about the .

-+ - “school especially theequ:pmenf the,many - books, the principal and vnce-—prlnclpul

- .77 Apparently he needs to feel a sense of ownershlp, as reflecfed by his praise of the

e .. s equipment and books and his’ later indication that he did not like fhe fact that books

o must be refurned to shelvés rather than kepl' in'd desk: of his own. "His respect for the
Lo - male oufhonfy figures in the school seems to confirm' the lack of appropriate adult male
L L model in his own home, Kelly.says,/fhut he frequently feels bored, confused, frustrcted,
PR . ,masfrustful and guilty. School-do®s not-appear to be’ “stimulating hns sense .of curiousity

S ,' he, indicated that he was’ only occasionally interested, amused, hopeful or excited,

£ HTE lelly likes the reading program’ but does not. Lte the moth which he says confuses him,
%
E‘

By

-

chause he was anxious to catch hisbus, it was not possible to test Kelly .forleaming, -
On the basls of- observatnns it would be surprlsing if he hod absorbed much of whaf ‘
: ,;( | -
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[ . oo e

. ' wosﬁpresent in his class, S R -

. The followmg characterlshcs of the program the pUpllS and the. teachers ‘were’
noted, ,

-

Ve

: 1.. There had obviously been considerable plonmng to facuhtate pupll initiated
, : _ "~ >+ activities or activities conducted at the leamer's own pace, For instance,
\

T et s b g g b P et 1 S v A e e .. .
. . . .

a pupil decides how long he needs to master the words in a purhcular
lesson, His dictation is given to' him by another pupil. The dictation’
 .consists of sentences which are checked by the teacher prevuously to being
. . administered. In reading, pupils choose their own book, and in science, e
S 'socwl studies and health there was evidence thdt pupils had selected their
| . ~_ owntopics, Other opporfunmes for truly- oupul-mihated achvufy oppeared
: L ’ - toexist, - o .
‘ 2.  While puplls were given opportumhes to pursue mdependent discovery . o
| ' activities, some pupils required considerable help in completing. projects S
| .- and the teuchers acted as resources in locating materials for research C ,
' . % - and creative expression. For instance, several children were interestedin = -
N ' - particular topics and inquired from the'tedcher where they might find materlal '
\' o ( o ~ In one case a group was directed to the resource ‘centre, Further investi-
- . ™™, . gation revealed that they had found books relevant: to the topic but time
' : ' did not permit the observer to discover whether the’ pUpllS used the materluls
e ..+ effectively. o o N : e
t e 58 A Wh’bleﬁbm’é warm atmosphere’ seemed to exist and for the most part the - . -
i oo " pupils-were courteous to each other, to the teacher and to the observer. o
. : : | would en|oy bemga pupil in fhus setting. - e,

“

L : -cAsesrquF' R P

o . . Doug is e'ght ‘and one-half years old and in the Primury divislon group _
? - (equuvalent to grades 1 -4) in an open plan school, Although he is below .average
in reading skills and has difficulty with spelling, he is a B student, This hds been .
_attributed to his reliability and his ability to work independently, He is very slow: .
" writer which may either indicate that he is very: meticulous or perhaps ; of today' .
perfomaﬁée is'to be judged, he is slow at gettmg down to work He |s a very o
friendly and personable boy. v . - .

ST ROy Lo TP ot o
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. Location - S _ _
ond time Observed Behaviors Environment
LT L. - T ’ : . . . ..‘ ’
Primary - Dovg, who has a cast on-one.arm, Arf\oben- plan area capable of
~Division’  leaves his coat, boots and lunch “accommodating‘up to perhaps
—Area in the storage area andsits on the 100 pupils. Thete are three
) 9:00 floor talking with a neighsour - "arms" with common central area”
- waiting for the school day to be’gin‘.f to this attractive carpeted area.
e A group of 16 pupils sit ot
‘ front of one arm, facing one
: o B - of the few blackboard surfaces
__ B Cﬁ? S ' durmg openmg exerclses. |
9:10 - V';“’Doug sits, ﬁdgets wnth a pencnl ‘A current events dlscusslon Ied
o . talks to a neighbour. but 'does nof by the teacher who sits at the
. parﬂmpafe in the current evants © " front of the group.  Pupils_stand
D . L d:scus;uon. ‘ : - to answer or express fhoughfs
;- 9:20 . Hun®s in cupboards for a book then - Papers have been dlstrlbuted ‘and
N checks blackbbard for dlrecﬁbns. a spelling Iesson in progress.
P C ' Works. quuetl)/ and alone in his . The tables: aré.now in usé: they
{ e ,group of about.10, . - have been arranged in different
P » L . groupings,:circles and L-shaped.
. e . f ‘The teacher circulates from group
° o Vi . to group “for'individual work,
A S = g -PA mterrupts twice.
~ 9:30 Wa:ts ,wnfh hqnd raised unhl teacher ' Teacher ‘moves from pupil to pupjl
N arrives, -~ After ciscusslor-, erases -~ as'questions raised. Some pupils
- L e _ o sbmethmg ond conhnues work, - put on running shoes and depart
v - R L N . ‘ - for gym. ~ .

L T 940 "As he is not part of thls gym broup," * Only three pupils remann i fhus .
[ SO - Doug continues to work,. usinga:  area. . - o
S e reading text now, : C
, r L9 50; .Idly taps pencnl and #uzes about ! (

o T then returns to work '
N "‘1 s . . N K . ‘ . ‘~
L. 10:00 - ‘ Altemately workmg and chafhng ‘The three pupils move about,
K ° - to the two glrls in this area. > the girls obviously restless.
. . - . ’ _ . .V . . ,‘ ‘ .'_.'. »’ .
' C‘) - 10:10 Works with occaslonal mterruphon - Continves, . .
PR from the two glrls. . : - /,/
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Locatlon
and time

10:20

= Gylnnoeium '
- 10:30

| ’ with the ropes,
1_0:50

' -‘l’rimaly o

Division

- Areq -

11:00

“to play with a bnlance

" . board then roams about.

J42 -

.QBserveo Behavlors

chats and returns -
Returns’
to his chair briefly before leovmg

Walks into hall

. fa prepare’for gym. .

Some horseplay before clq§s~$torts.

Seems inattentive to jnstructions

‘and hence copies what others' do or -
e \30 pupils in this group and one

tries to outdo them, Exercises -

Matwork, Puprls norsnly trying
new actwltles. o

 Takes math text and watches

teacher using' blackboard to

_ develop lesson. B

Fetches mcth worl<book from cup~

weigh scale, Borrows a pencil

~ and chats. before stortrng to work

.11:20 .

1130

1140

' others waiting t'or teocher help.

:Altemutely talks with nelghbour -
“and works, Seems able to shut
vout surroundrngs when he wonts to,

'Wotches actrwtres |dly. Shorpens

B et M

_penc’rl for a thrrd time,"

Rolses hond teacher comes and:
helps Doug’ with problem. Many -

s

Plays with :

. AN
»

-+ Enyironment -

Lorge, bright, well-equrpped '

- gymnasium (with stagel} pupils - 3

getting equrpment or in free
'ploy as sessron begms. :

!
B

Equrpment set’ up in various N .

areas of the gym. There are

;teacher. Teacher gives verbal
instructions but controls group
movement by hand clops.

-Teacher crrculotec, wotchmg ;
instruction. Groups move on
signdl clap,

- Mathematics. Two teoc\:hers _
_plus an associate master, teacher -
“(working with a supply teacher),

)

Some pupils working on the, carpet, -

~ others mformolly scattered about
" the area, -

Puprls move freely. one uses a
large abacus to solve a problem,
Older pupnls helping younger. :

puplls.__ e

" Pupils workrng mdlvrduolly, and

noisily, while teachers circulate,

.Teochers working WIl'l‘l mdrvrduol .,
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P (’ Location B o ‘ - .
; b .~ and time TN Observed Behcviors | ),’ . " ® -
11350 - Doug wafches proceedmgs from " Teacher collects workbooks then
‘ . _his chair., S . harids out short test. Considerable * - -
e ; : noise from other part of area.
12:00 o Dlsmlssed Doug fums inhis End ¢f morning s_eSSions;' .
" book. then brings his lunch into. '
the orea. .
. . | . . - s . . . iy . .
12:30_ Out tMy - R One teacher supervises- in the
: R .area; another in the yard, |
I.:l5_.-. Ta'ke'sdo ploce,' along with 36
e other-pupils, on the carpet in - - _
a front of the blockboard in  * L ' _— )
another part of this Jumor e Lo

Dwnsnon area,

- .
s

1:30 - Llstens to discussion and receives ' Recap of prevnous achvmes and

~ ' his'workbook, Music from - .. discussion of commg work, Teacher o
‘adjacent area makes dlscusswn o hos set up fllmsmp pr0|ecfor.. '
dlfflculi' : -

- 1:40 ' Fetched a workbook and a penc:l - . Teacher moves cbout giving help™
L and went to a table_to work. . and instruction, Noise level is:
R _ . so high" that pupils have to speak
c ' o ' loudly to be teard., A PA announ-
cement cannot be heard above
the dm.
1:50 . I.clughs and talks with a nelghbour. 5 C Teacher seﬂles the closs down
. Studies other pupil's work on- : A .
‘" bulletin board and discusses the . -~ -~ # . '. ; o
 topic with person who hod worked . - . o
on the topic, ‘Nothing wrmen by ’ 3 o o '
T pupll in 22 minutes. . _ :
.. ’ R S I
S 200 . 'Doug s hard ot work druwmg cmd -+ "Teacher creates small groups to g
. labelling a frechand sketch of . ' “discuss topic under study, Some
- Mexico, Often talks with nelgh- pupils just playing: one boy
bour, N Ao ~ chokes a girl untll she hits him.
y ,

ot T




- 44 -

Location S S : :
and time Observed Behcwiors‘ - Environment
210 Working happlly at his own desk - Teacher at map,working with -
c occasionally talking or smllmg ) “a'group. Much rough play,
wlth neighbours, ' : even fighting and :wrestling, =
T . by about 20 percent of group. .
- 2:20 Doug'sits at his desk, ruler in - - Pupils now confinually following.
o hand, quietly wafchmg the the teacher to show work. They
other pupnls. E o are uSually praised for the efforts
' _ .and given constructive criticism
- . ) o regardless of how much done.
- 2:30° . - Sits on table talking to friends . -While teacher dlrects puplls in
o awaiting start“of the film, ‘tidying room and putting books
- LT oo away, five pupils set up film-
e e " strip projector and ready the
\ L _ room; '
2:40 . = Watches .until taken™ for interview, Two groups, about 40 pupils,
- / . L - ~ watch the presentation.- Various
/ ' : o - TPIIS asked to read the caphons .
oud

B
rd > .

" is ‘more play out=of=doors, - Perhaps play is s/ery important in Doug's life: he is pleosed

Doug thought this was on average day ‘ Henhofed that of course in summer there
qu/

that his school has a. gymnasium and that ikes the big schoolyard and all the things -
in it that can be played or worked with, He said, "1 dislike nothing about the schog)",
and that he is frequently amused with.and mterested in its program, His response to the

-other descriptive adjectives confirms this viewpoinf, For instance, hesays he is'never
~or rarely bored or confused or embarrassed -or frustrated or feels guilty or mistrustful or
"nervous or resentful or uninvolved or vexed. Whena sked what change -he would like

“to see made in the way the class or school is run, he replied "Nothmg, 1 am very
happy the way it is"

Doug s work in hls notebooks was neat. H|s recall of th fa e doy's work was fcurly

‘good. Although spelling is a difficult subject for Doug, he could easily recall the
suffixes studied -in the day's written .work, for example, stick -~ sticky. From.the soc ial

studies lesson he easily ‘recalled thé communities that he had made notes on during
the work perlod Australla, Puerto Rico, Icelond, Jamaica, and Canada."’

‘The, observer noted the' followmg charactenshcs of the day s program~ >

N

&7

-
3
1
A
L}
)
3
3
L
4
A
i3




In the physical educahon perlod the pupils were motivated to initiate

- 45- o | /

©

~The children do not really share in aemsron-makmg. They \rery often

make their wishes or preferences known but only had rare opportunities

* toshare in the final decision.

activities, With the facilities available the pupils came up with some
umque ideas and really tried to put them into their activities. '

The puplls were given the opporrumty to dlsplay personal responsibility

The pupni observed was very . relisble and conscientious ‘and teacher :
supervision for.him was minimal, He liked to play and was very slow .

A |n starting but he kept at-his work once he got go:ng.

A

rCooperchve pIannnng among the teachers was ev:dent The |nt°rchange .
_of pupils for subject matter was readily observable, a schedule of

activities havmg been arranged beforehand by the teachers.

The pupuls demonstrate the spirit of mqu:ry. Perhnent questions were
continually raised, so much so that in a mathematics Iesson the teacher .

~ hadto get help from.another teacher in order to'solve one . pupil's

queshon.' That the teacher was willing and able to do.so is noteworthy

in itself but it is not the same as seﬂmg the’buprls to dlscovermg

soluhons. -

A

The pupils respond ‘well to the teachers cmd other puprls. But when

* périods are quite lengthy this is.not always evident, The children show -
- a good sense of humour and fhe maiorul’y of pupuls were quufe sociable;

-

The general env:rOnment was qmte comforrable and warm, Even when
some of the children were not behaving as desired, for example, in
rough play, the teachers never vaised. their voices but quietly ond ~
firmly motivated the children to more desnrable responses, - The chlldren
were very responsive. and happy., o

Finally,\gh'e traduhonal categorues of interaction cmalysls do- not lend themseves -

'»to observation -inan open plan school. Difficulties arise in using the analysis because

s0 many teacher-puprl interactions are going on at the same time, - There are many

-pupi l=pupil mferachoa@ccumng simultaneously. The traditional interaction andlysis . .

used in this day*s observations shows that more than three—-quarters ‘of the teacher-pupil °

‘interactions consisted of teachers asking questions or giving directions .and students
‘ _respondlng. This might give the mistaken impression that traditional socratic lessons
were involved when, as the unning descriptions show, this was onyfhmg but the case.
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plan senlor public school.,

N

i

Although he is only ten years nine months old, Dave is in grade 6 in an open

He looks his age and in comparison to his classmates

appears fairly. immature, But he is very bright (A IQ) and very active. He apparently

~was very pooriy done. .

-
’

Locatic;n_ . \
and time Observe\? Behavior
Science. ‘Dave sits by\ elf and reods a
. Room . cartoon, book|for_ the first few
'9:00. minutes, ' | '
. 9:10 - Teacher checks Dave's
' ' assignments, suggested ways
" he might |mprove or fmisW
items, o
9:20 DaVe carries out experiments,
' ' Occasionally stops to see what-
* other pupnls are domg. ,
. 9':30‘ , lic;mplet_mg his expenments. )
N - 9:40 . Writing up observations to
o complete"his science notes,
.,-9:50”_ . Dave flmshes work goes to front
. desk where teocher is helping some-
' puplls. Dave seefns to'bé consider~
_ed a/nuisance and @ pupil tells
“him to scram os he, is bothermg
e others. R
10:00 .Moves from table to toble making

unwelcome comments and
observohons.

- e ] .

or pro|ects. .
.

~ works as the moods suit him and has recently come through a time when hls work

. Environment _

Bright ,attractive room. Many

displays and experiments set up.
15 pupils in cldss move about

‘room quietly -working on experi~
- ments or projects,

Puplls handlmg their responsibili-
ties well,

Pupils 'still wﬁrking'_indEVEduaily.

Occosnonally teacher mterrupts

- pupils to mention some mformahon a
of mterest to all S

Pupils still workmg on own. -
BN

More pupils have come in from

~ physical education class. They'

also begin work on expenments '

s

Maost pupn]s are wrmng up - .

results of expenmefnts.

. Teacher moves C
~ around helping, suggeshng.'




' Location

~and time

10:10
~10:20
| Muslc"

‘Room
10:30 -

10:40

10:50

F ll:l_O_,

’ Physica|'
" Educdtion
, ll:_20 '

_ TakKes his time moving to thrs

Appears interested in recorder;

- 47 -
<

Observed Behavior

Talks”fo a friend; he doesn't

seem to want to start, something
new for final minutes of period,

Teacher jsolated Dave and points -
. out work he has to do,
~ ‘works briefly then goes to teacher's -
_ counter, waiting to ask_a question,
. slips, away and watches another

" _ experiment,

Dave

N

)

class. - a

remains relatively quiet durmg
lesson,

Dave ployihg with regt. Seems
to enjoy playing but hot parti-
cularly’ proficient at ite:

Dave is smglng but very ||g'htly

~* so that others cannot really hear

him.

" Dave seems to lose interest in
 music, just mouthmg words,
left room quietly,- back to Iocker. .

\

; Dave goes to chonge room,. gets
) _ready, goes lnto gym.

'Dave shoots as mstructed not

'~ mak!ng many successful shots.

50

- Environment

- Teacher helping os'neede_d'.

Period about to end, so class
trdles room,

’

-

' Puprls gettmg ready for closs, |
- get recorders. (20 i in class),

Music Room seots arranged ‘in

' semn-crrcle. All students hove
recorders (Englrsh flutes).
Various groups asked to ploy, A
then a|| together. ' '
Class, ploymg recorders following
notes on a music sheet. Teacher

- h&;individuals in diffic_blty'.ﬁ .
Recdrders are put away and ‘
popular music sheets brought out

for singing, Kids very enthusrastlc
~at this.

: _~Per|od came toa close and~pup||s
move to next class.

g Boys get ready -for physlcol education
clcss and then srt in group in- gym '

‘Each boy with a bosketball
- following instructions, proctrces
© shooting,




|
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|

Location
and time -

1M:40

.":'L.L_J'n'c‘:h ‘
Room

"~ 12:00 |
1.'2:;10,"' |
Reading
Room
12:30
12:40
12:50
1:00

1

10

._\-

ww

'Commum- .
cations &

PN

]:30:

1:40

| 1:50 ©

 Dave discusses assignm'ent:véit?

~ assignment; Dave working on,

Dave follows instructions then
waits turn to get into sorimmag_e. '

. . . ) . //’.
" Dave eats lunch. _ - Lunchroom holds over 200 pupils

o S o sitting at tables, /

/ — .

- Goes outside to p|ay broomball, Some *puplls borrow brooms, go
o ' outside to play broembali.

“Dave goes'ta readmg skills room - : _Readmg room set up for pupnls
_and begins work \ to work individually at S.R. A
- : o 5 readmg kits.,

fDave,watks.steadiiy.- o . All. working well'-
SN : » ;-

o \. R « ) . .
Still working. . Puplls go to lab to get booklets
' as needed onthelr own. ; s
Continues,. - S .Contn_n'uess

Dave chats briefly. with friends .
duscusses' an assignment with

teacher, Ieaves for ||brary. v v ' e
\ ‘ e ,L R -

 Period ends a,_{d pupils move.

Large open area ‘with puplls

Dave chats bnefly with friends
 working in groups at own mterests._

discusses an assignment with

 teacher, leaves for library. = - R

ceey

‘About 35 pupils in room and others-
librarian, checks some referen in library, Teachers move about
-bboks. then refums to'communi- talklng to pupuls. -

catuons room, - e , S

Pupuls becommg somewhat restless;
some may have been in room for .

Dave .and teacher ga over an

»

detaul by detaul o R over an hour. L
Works dthgently throughaut B ";Mast.‘pppils g’etting' ready to "mave,
+ the remainder of the peried. .~ - . - . . R
. n:; ’ : . e ' . |
- | ~ -

Practice: finished, - Brief _scrim‘mages." -

O I TP 2

TN G e
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Location /// R L o _ _ o
.and time Observed Behavior ~° « - Environment o e
Mothe‘motics Gets math text andbegins oo ) Large room, tables - in’lgrou‘ps.' |
2:00 . working immediately,” Pupils work on own with varymg'
. . - o Ievels of enthusrasm. I
, S22 Still working well, at times’ . Much movement in math class, 1
) conferring with ;neighbour R f . i
. regarding a problem on ‘math, Pt P
220, . Working hard on assignment . - Al workmg on individual . # )
o -~ from text, Seems quite content . ' programs, Progress is troced -
- '. o cwith work, ~ ~ " on charts, - ?
. B} . . ‘ . . . - ) . . P \. R o ] - .._T.;_. ‘:
_ Geography Settles down quickly after asking A large room with tables in - - . 3o
2:30 _question of the teacherand =~ groups.. Pupils working on i
_ works hurd ' : . own, A ' i
| ' 2:40 o : Works steodrly » stops to osk . Teacher _working with various . |
R queshon, continues, T : ‘groups. e
S -~ 2:50 .. -Losmg interest, spending - . - Continves.. -
7 ‘ " “considerable time shurpening . o ' .
} pencil, looking at others, efc. -
] . Taken no\<¢ for interview,
’j . Dave says that physncol educataon ond shop are his favourite sub|ects. Scrence ‘bores
5 him and the twh=period session .is too fong when he'is not interested, he says, He doesn't’
like the freedom that he is allowed and would like to see all subgecfs compulsory with 3
no options. He would liketo see individual classes rother than open spaces.” He doesn't.. g
T ~ think work should be left to the. mdiwduol student. He wants to be ‘pushed or he feels ;
=" . " he won't dothe work S P . : .o
Ca l UL Dove has had very poor resulfs in the First term and staff is concemed obout hrs :
R ** underachievement as he is obviously far above .average, in ability, Hjs parenTs, ‘in fact, a
B R _were to.come to the schodl -to discuss his lack of progress an the day -the okservations g
] L <:were made,” One wonders if the opinions Dave “expressed in his interview gre his own ' .
L o or. those of his parents, He is obviously under pressure from both tiéme ‘and chool to .
L j ©* . improve and, according to his teachers, his efforts on the ‘ddy of -the observation 4efe '
Ty - above. normul When the’interviewer tested him on the day's lessons R Dove op red to
i " hove retained well ony Iessons in which he was interested, R S .




£

~50- -

.
Dave may be comect- he may need a firm, structured program where one teacher -
could keep a good eye on him, Open plan systems may allow -the immature. to. escape -

t'or some time' the attentuon of teachers and to accomplush very little,

Lo
1

Here are some of the characteristucs of the open plan system |n- Dave.'s sc_l'iool:; ,'
Pupils are allowed consuderable scope in their choice of pro|ects ‘and top|cs

- which form an important part of their - program. If the teachers fee! the -

' octlvuty has. ment the pupil is- aIIowed tQ pursue it. A
\PUPIlS are “given the opportunlty aII day to dlsplay personal responslbrllty. e

~ Some work hard, some-don't, .Dave works occasionally on his own but R Y

" usually. only when a teacher is at hand to observe hrm. : ool

Grouping is very prevalent and instruétion is usually in the t'orm .of four

‘pupils and . a teacher discussing an |teml Apparently” tiuch coopérative

planning among staff has taken place. Traditional interaction analysis

‘is imelevant as at no time. during the lay wes a, tradutuonal lesson taught,

: _ o "

Some pupuls are mquusrtwe although consuderable numbers vse' the freedom '

to avoid becommg mvolved deeply wuth a teacher or another pupul &

- \" Sy J ' .. o .

. Pupils are certamly socuable ‘and wullung to, dlscuss and consider other - - . . .
. viewpoints, There is always some -not attentrve and in the large room ‘ o
- they are hard to spot. S s Sy T

The envirogment sis warm and comt'ortcble but | suspect a t'eellng of R
vagueness hany pupils as to. where they are going and Wlﬁ tis ey
expected of ‘them, . N o _ e

" R . :
“As a pupll I might: lrke thrs,Ase ting. but as.a parent l would not want my chlld
to be .involved.at this stage. | personally feel that ‘most elementary pupils .are riot
‘mature enough to ‘handle or- really want the. responsrbuluty thus system places on them.

v
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CASE STUDY H.
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“4n"a rural K'= 8 school.. Although fwo - .additions were ddded in the l960's the. school.*
still” lacks many ‘of the facilities thought desjrable for today's educatiénal programs, -~ "
Fpr instarice, the square. footage of the, school . library equals exactly the number of
pUplls in the school agrossly inadequate. sltuatlon. T SR
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This study, from.wi |ch the classroom obserVatlons have been omutted was ‘made \
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Gary: is 12 years and seven mon'ths old and a grade 7 pup|| The average of his
four group IQ tests is 102, It is mtereshng to note that the standardized test ratings
‘have dropped from 122 .in grade 1 to 88 in grade 7. This drop has been gradual’
and;appears to parallel the deteriation-of the home situation. Gary's academic progress
,has been poor. and"his’ parents apparently are not very mtercsted in thls.
.. Insome ways Gary is typical of boys his age, He ||kes physical education :
" classes and wishes there were more; he likes all sports and, at this time of year,
hockey especlally He says he ||kes music least about the sghool programi, that he
"feels he can!t sing very well, Strangely, he recalled the neK/ song faught in the music.
class that day although he had trouble remembering that much of most other lessons,
Gary is a contradiction in other ways, For instance, he reported that he was never
or rarely frustrated but that_he was frequently vexed. He said also that he was
frequently confused, nervoys and embarrassed and that- most of the time . he_félt _obli-
gated to do better in school, He said.that-he was rarely or never curious about things
but paradoxically he saw himself as a thoughtful, optimistic or hopeful person much

___——of the time, Although he ‘could remember little of the mathematics presented in the

morning period, Gcry could recaII facts and new material covered dur:ng the latter -
balf of the day. , ‘ . '
Y ’ o . 3

. . Possibly his problem is not |nab|||ry to comprehend new -material but a lack of
’ mthahon to retain it. Why this should be so, if this is a correct analysis;, is hard to

fathom, Both the general and classroom environments were comfortable and warm and T

®

- gave pupils_every reason to feel accepted and secure,| Academic progress was quité
+  “evident for the majority of the pupils. Good pupll-teacher relationships appeared to
_exist, The pup:ls were courteous, For example, in the music class, a pupil presented
her books for the observer to use without having to be asked by the teacher to do so. .
Alghough there was a large number of pupils. (35) in a standard ¢lussroom and this
restricted pupil mobility, pupils were allowed to move freely to ge} toxts, wall maps, -
and globes to search for a solution arising from a problem in the geography lesson,

" exemplifying 'how the methodology rose above the phy5|ca| ||m|fahons of the environment,
Moreover, it was obvious that the puplls had some say in decision-making, When
discussing the program with one of the“teachers it was discovered ‘that time had been -

“spent with the pupils to try tp evaluate aims and how these aims could ‘be achieved.
Individually-initiated activities were given a chance to flourish, This. was evident -
during the recess and noonhour periods as well as in the soclal ‘studies (current ‘events)
program, Pupils were given personal responsibility in the noon activities as well as in .
.the ‘subject matter of particular classes, Many other activities_observed-on this day.
‘were the direct result of cooperative planning mvolvmg pupll-teacher discussions,
Pupils used the opportunities to question the teachers and each other. The mathematics
period-was ' extended because spontaneous queshonmg arose over the topics under
cons:derahon. o - -

Tt
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. " Interdction analys:s reinforces thes-e”'abs/ tjons of the nature of the program, -
- : For instance, collechvely the most frequent general activity was the teacher asking
questions. or giving directions, commands or orders to which pupils were expscted to
comply, Pupil response was the second most frequent general activity (as might be
expected). Slgmflcanfly, there were a great number of instances noted where the
teacher accepted and used the ideas of pupils, praised and encouraged their reactions,
or actions, ‘accepted. their feelings and provided opportunities for pupils to initiate. _
rather thun merely rﬁspond There was little lecturing or mere. g|vmg of fucfs or .
op|n|ons qbouf content of procedure by -the teacher.

s In short atfempts to account for Gary's fculure to progress must look beyond
- .classroom cnrcumstances, most likely to "his home, especially if we accept-the-
concluding sentence from the mveshgator’ssummarr "As an’ abserver | felt’ that !
would not mind bemg a pup:l in fh:s sethng : :

CASESTUDY | - .

‘Here is a suminary report, om:fhng the detailed in=class observations, of how"
, a relahvely new senior public school in a rural town provzdes for a pupul wﬂhmflts
( T mpre traditional orgamzahon of space,
- Bill appears to be a very sensitive boy, ‘perhaps overly concerned about h:s ,
, . surroundings. He is quite engrdssed in school activities although he maintains he is = ..
- ~ trying not to be overly involved, Perhaps he is a littie too academically oriented. He
o ¢laims what he likes most about his school is the teaching staff, He likes lots of
helo and he likes strict teachers, He says he is "disgusted by others foqlmg around",
In{his own-assessment of his attitudes during this school day he said he wos curious,
interesjéd, and stimulated by the day's offereings. In reacting to other adjectives he
: _ aga mdlcated very favourable attitudes towards the day's program, He saw -this -as
i o “a nol‘mal ‘average day. :

.

+ It wos apparent, however, that when he was bothered by any aspect of a class -
he, wos inclinéd to be easily distracted, When tested for what he had absorbed
during the. géurse of the doy he showed very good recall and comprehension of the fessons,
He is nof/walfhout opinions on what is needed to make the program better: a stricter
- discipline including one that would apply to weak teachers as well, He would llke
- more French mthe progrom and less muslc. : : . '
. v
Looking ot the day s activities the observer found Imle evidence of cooperahve
program planning, There were few opportunities for pup:ls to share in decision-making
_withthe exception of one class. ‘As well, there. were, desp:te this one excephon, few -
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" truly individually=initiated pupil achvmes. There was some- opportunity for assuming
personal responsibility for learning which the pupals, predictably, ‘used poorly.’ )
~Although the pupils displayed a natural spirit of inquiry when given the opportunity,
they were not generally socrable , but rather ndrculed edch other ‘at most opportumhes.
Although the enwronment was warm and bnght the aﬁempf by teachers to
‘dominate proceedings (as shown clearly in the interaction analysis) may have offset
'some of the natural advantages of this relatively new and well-equipped school.
.. Whilezeachers dominated activities, they did generally balance well their attempts
e ~ to influence youngsters indirectly as well as directly. For instance, giving directions
~«a"" " was the most common means by- which teachers sought to influence puplls and lec-
' turrng was not uncommon, Teachers raised many pertinent queshons and, in
* saccepting student responses , were not: niggardly, in praising-or encouraging, of
accepting and using the. ideas and feelings of the pupils. There were few observed
instances where the teachers found it necessary to try to change the student behavior
to acceptable ]:ottems by crmcrzmg or justifying their authorlty in an atbitrary fashron.

) CASE STUDY J |
3’ . - . .o
- - §

Here is a case study of another senior boyc\t the same scbpolcs in ccse-study I
" The classroem observations: have been omitted.: ,

.-"I"‘:" B -; —~ .

‘Walter is 13 years two months o|d and in grade 8. His records report an IQ
of 120 and his academic_achievement has been'steady and sahsfacfory throughout the .
grades with marks around the 70 percent level. Though smaller than most boys h|s age ’
~ Walier, a quietboy, appears to be in good physucal health and well adjysted.

]

Walter says he enjoys school and has no changes to suggesf : After-school
activities are his favourites. Lliterature causes him some difficulty, he thinks, but he
doesn't find any part ‘of the school’ program distastcful, When a college level arhcie '
-was read in s¢ience class ¢ he was bored,  Other parts of the program excited him or -
at leost held his interesf, Generally, he prefers the leaming activities which' allow
hrm the most scope to work on his own, When tested in the mtenuew_at.ihe—end of
the day he mdrcated a good recall of the day s lessons,’

- -

" Walter appears to be one of those persons who can adjust fcurly well to any
- leam ing sitvation, - When some of hraglassmates misbehaved it did not seem to bother ~
Walter in the least and he was able to continue learning, The day's program showed
‘a varrety of methodologies as recorded both in the written description of environment.
and in the mferachon analysrs. There was a good balance of mefhodology with feaohers

o -
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' aﬂemphng to mfluence mdurectly, by uskmg queshons for instance; and also
attempting’ direct influence, by giving directions or cammands, for examp|e. There
“was minimal fecturing and no reported’ mstum;es of crmclzlng or |ust|fy|ng udthonty
~ arbitrarily, On the other hand there were few instances recorded where the teachers.
attempted to influence mdlrectly by accepting students feelings,” praising or.encoura-
'ging, or accepting and using the ideas of students, Pupil talk consisted almost
entirely of responses to the teacher who had initiated the contact ‘or solicited pupils’
statements, There.were few recorded instances in the interaction analysis where
. pupils took the initiative, raising quéstions or introducing new dimensions-to o
- discussion, Significant opportunities to share in decnsnon-makmg, show’re5ponsib|||fy,
- or dlscover answers by themselves were lackmg.




4

L e T et e e e

__/.. - '—5(—
/ CHAPTER 4

" SHADOWS AND 'REAL»ITI_E'S:' SUMMARY AND DISCUSSION

The purpose of this study was to produce a clear plcture of what it is like to
be a pupil in an open plan school in York County in this year of grace. erhng

!
!
i ( u
i
Y fes

seven years ago, Lounsbury and Maram obsewed thatll _ : \ '

The real curriculum is the one-the pupil
experiences. . + « Many curnculum publications -
describe what should be, Seldom does one tell
© what is.- Almost always the curriculum is'por-
R trayed in terms of the vision, of the adult, Rarely
' does anyone attempt to see: ke curricolum as it
is ekpe'rienced by the pupil. '

¢
o

* The case studies in this study: are, in a sense, the shadows of the reality of \'

life in York Countji!s open plan schools. - As shadows they are subject to the .

" distortions created A{ the intensify and angle of the light thrown against the reality.

.The limited number of shadows (cases) as well as the biases (angles or perspechv&s)

_ of the observers and the mtenslty (thoroughness) of the study must be considered in

any evaluation ‘of the re \ from which the shadows project. For the reader of *

thus reporf, the clearest pictute is but a shadow,‘ and reality but .an. inferenc'e‘ ’
The chuef characterushcs of a‘shadow, to stretch the analogy, are determmed

by the location of "the realuty" in respect to the light source and to the plane

agamst ‘which the shadow is cast. . The plane , of course, .is the observer's eye.

~ The seven directives prepared by the open plan prmcupals for the observers (see

~ page 16) may be considered the light source.

_ Let us look at the shadows}lkown forth as.answers to the qu%tlons and -
directions, We should note that four of the directives are treated-in Table 2,
. "“Summary of Observed Characteristics as Requested by Prmcnpals ;" os Bual ques-
"-tions. Hence, for example, the opportunities to share in'decision-making or fo -
display personal responsibility -are distinguished from the use of the opportunities,
“Thus there are 11 rather than seven items in.the table s grld of school haracl'er-

|shc$. .

[

- - ) '.' ..- N

Even a quuck glonce at Table 2 reveals that the: crltenon behavuors , taken as
-a wholé, ‘are more likely to be found in the open plan schools, For such a small -
sample one " shrinks from talking about "significant differences” (in the sense of:
inferential statistics). * But it is appropMéte to alk obout "trends " It must be

~ e

oM. Op. cit,v. §ooT
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remembered that we are not engaged in makmg comparlsons for the soke of assessmg

worth, Rather we want to determine whether the criterion behaviors are unique C
(and possibly attributable) to the open space architecture, :What we find, in fact,

is a falrly well dlfferenhated dnstrrbuhon for some but not a|| the crlterlon behaviors,

There is a trend for four behawors and two conditions to be more readlly Y
observable -in open plan schools than inthe control schools:

(1) pupnls mmate achvmes which reflect their personal interests
“and these activities are given a chance to flourish inthe = =~ .
“day's achvmes, : -

(@ pupils make (generally) good use of opportumhes to dlsplay
personal responsnbllll'y, _ : ,

'(3)  cooperative plannma (teacher-feacher, teacher-pupnl)
takes place ’ : , .

- (4 pupnls demonstrate the spirit of mqunry by ransmg pertinent
queshons, :

(5) the environment is |udged by observers to be "comfortable : ,l -
~or "warm", .- : T

6 the observers indicate that they would hke to be a_pupil U '
in this seﬂing:\ _ , _ ’ '
"For the other five criteria dnfferences are too small to be meaningful There 'is
- a sllght edge in each instance which seems to favor the open plan school

The majority of case sfudnes in'both. fypes of schools found evidence for two
criteria, "the opportunity to display personal responslbnlnty and "pupils respond to the
teachers and. other pupils attentively, courteously." 'This seems to speak well of-
the schools, In the majority ‘of ‘cases in both settings there was indication that pupils
were neither sharing significantly in making decisions on matters which touch them

" ~closely’ nor. demonstrating pertinent skills in discoveririg answers by themselves.
~ Perhaps at. least the first of these is a hard characternshc to dnscover on a one-dcy :
R v:snt oo - : . : :

‘Considered as groups, the average achievement of the criterion behaviors or
conditions by the open plan schools was about seven (of 11). The average for the. s
control schools, was about four, As Table 2 shows, there were dnscrepanf cases in_ :
both types of schools. : :
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“~ indication of causal relationships, at least for half the criteria,. The hypofhesus that

~.

| - 58 -
The general trend of the evidence is to support fhe cluum that the criterign’
behaviors are associated more closely with the open plan schools, .There is no clear

the open plan school facilitates the demonstration of certain outcomes is probably
supportable for only four behavioral criteria plus fhe two personal afhfudmal condlhons
reported by the observers. : :

This is nof, or should not be , the end of the analysis, One cannot read through -
the case.studies (or the mass of data from which these summarics were drawn) without K
developing an awateness that the presence or ubsence of the criterion behaviors or "
certain environmental characteristics does not-teil the whole story about the quality of -
fhe educational offeriags. -

Would anyone consider that Kelly (Case Study E) had a rich Ieummg expenence .
because all the 11 criteria were, met? Did Dave (Case Study G) leam less than he
_might have had all 11, rather than |usf six criteria, existed for him? Dave seems’
to want less personal responsibility, in fact, and at the present this might be desirable, -
The failure of Gary (Case Study.H), a pupil in a control school, to progress despite - = -
methodologies much' admired by open plan advocates, might not be corrected by a N
‘radical change in any of the criteria, such is the nature of his. problem Js Sharon -
" (Case Study B) at that age where either more or less freedom to discover “herself
“might be disastrous? If so, and if teachers adjust their styles to suit individuals or
groups, mughf this not explain why, in the same school, we can find some wide
variations in meeting the criteria (for exqmple , case sfudues E and F are from the same
'school, as are Hand Y also).

Looking Ahead L o

\'") If this is fhe case, then it seems |mportunf to provude the "educational containers -
‘which mold themselves to the fluic activities within," Perhops the danger is the ‘
*interpretation of "fluid" as "formless" or "uqdnscnplmed“ or "fleeﬁng

.. " To the casual. observer in either open plan or convenhonally buulf schools many
' learning situatioris must seem shapeless if not chaotic. Whule this need not be the
case, as is clear from some of the case study situations, no doubtthe sharing of
decnsaon-makmg powers, the deleganon of responsibility, the premium on mquirmg
.and seeking, or other current methodologies of classroom management, result in

. confusion and frustration for some youngsters in somll) situations, Probably no existing
architectural form or program format accommodates the achievement of all the
external or internal goals which tecchers and learners pursue, But if a school is -
really flexible, cen't. it provide the appropriate setting not only for unstructured © )
events ‘but also for formally structure activitiés which arise, for irziance, from the '
nature of a discuplmed body of knowledge? if teachers - as a result of the msughf e




‘cast now on theé eyes of the participanis, what readings might these pupils give us?

e . Whenever a student requures assistance .on a pro|eet or a problem,

born of training, experience, or native wit = can recognize the youngsters or leaming
situations requiring something other than what is commonly called for in open plan
philosophies, why not provide for it? This is the line of reaction heard from oppo-

nents of doctrinaire_open plon advocates. Indeed, this true flexibility appears to.be
what: is actually occuring in at least some of York‘County s open plan schools, One

finds quite structured learning programs presclwbed for some individuals, Such

activities might resemble conventional pro..tn_ 'S of some Yyears ogo, if enough youngsters
‘are mvolved.
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If we can imagine the shodow of the reality. of the open area leornmg being * . 3

Quite independent of this study, -but very wejl timed, the following letter to the
editor ‘was published in The Tribune (_Stoul"fv_ille,.Ontorio, May 14, 1970):

S

 'Dear Sir: T SR - ' s | : o l
oo ; o i J
% We are a group of responslblestudents of Whltchurch Highlands* ' By |

. school. - the new open concept school ' \ -

i
We have been readmg latters in the local newspapers ooncerning. - o (
the type of program offered. here, There is little truth in what the ‘
critics soy. : _

. .,': = ! ) : B ) 119
;o It |s~5ur'op|n|on thai few of these people have octt:ﬁl/lwisited , . o
: out -schooi and seen the’system .in operotwn. Therefore>; wf feel - ' _

they hove really no-basis upon which to voice their criticism,

Y,
Those who. ha\e visited the building ,-the longest they ever {tay
in [sic] one single dqy -/some a morning and some-an afterndon.- o
"And they only see the things they really want to see - like maybe
.a couple of kids fooling around or a messy project, They never
e whot the majority are domg. W ST
A : ‘ ' : '
Cor)trory to the yiews of some. porents, our teochers do teoch '
lessons' = Mathematic, Reading, Language and French on a regu-
lar basis and occasionally, lesson [sic] in History, Health, Science -

¢and Geogrophy ong |nd|V|dU0l bos|s. ¢

there is olwoys a teocher ovolloble to osS|st. ‘

" like our school 'bedause we don't have anything to do', We like
. ' the people, the teachers, the references, the surroundings and the

wol'l< N

In conclus:on, we would like to moke it known that we do not - - 2 "

Students of Wh|tchu=*ch H|ghlonds School
- g(Names withheld upon request)

N
L [ . L
. . R 9 N " . . -
< - ‘ .
C .o .- NIre
. 1, " - - N Ny N
N - r . . - 5
'
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The .notion of substituting the plane against which the shado of “reality is cast

“also’ suggests for future studies, the use of the open plan school eacher as a plane,

What is it that they, as distinct from their principals, ‘want to see provnded as
leaming opportunities and methodologues" What ‘image of present conditions is
registering against their retina? We are once again fortunate in finding something
relevant though not intended for this siudy. :The essay with which we _conclude
this report was writtén by one open’ plan school teacher (not at the same school

|denhf|ed in the prewous leﬁer) in oonsultotlon wnth his. colleogues."12 "

B . P LIKE - . ‘ - . .-'@ '

I like to shmulote keen, young mmds and to see the bodies
* attached o them scaiter in all dircstions in groups of two and three
to examine, explore, argue and, hopefully , to refute the validity
of my hypothesis, . ., to see them return. as. the reason of their own
“argument urges them to challenge my oudacuty. « o to sec onother )
group roturn with rhetoric and rationalization to admit that none
had really undersi'ood the problem in the heat of their emotional
involvement. . . . and to findylater this. group holdmg its own
in argument on the very topic. - :

| like to see two ‘members of one group fmd thot whot they
need does not lie with their present group and to see, them'searching
~ the room for the people who can better..‘ohsfy their needs, | ||ke
to see the nofurolness ‘of common mterekt and common need' .

| like to see that spark as one boy in the group remembers an
article he read recently in the library and he huriies off hoping . .’,
it's still there. . . another child, deep in the po¥zlement ‘of his tosk '
suddently recognize that the solution miy be ‘to find thy lmle glrl
who helped solve his problem yesterday. :

| like bemg able to confer wnth colleagues |mmed|ote|y wnthout -

- .waiting for lunch hour when the problem wu|| be as cold as the

chlcken. : "

| like to see the childcione in the comer insulaied from the
intense activity around him by his. absorption in- his book. . . s t0 ©
see students involved in proving to themselves that this task they
chose was more important than the one that was suggested to them, .
.« to see a boy tenocuously defendmg his posmon ogcunst the

12, To be 'poblished in Leisure Leaf, 11, (May 29, 1970), | o

.

'_ _:;-6_.3 B
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unreasonedériﬂcism of his pe'ers. ' : '

I like the ebb and Flow of people and ideas, the intensity with @
which studenfs becogxe involved in teaching themselves and others, | W“"'

o . . i

v \ 1 like to watch students making dec|s|ons. They seem fo do it ./
" s0. easuly. S o - Lo

l' Iike to hear laughter and a cl_ﬁld quietly saying “thankyoy".

L ~ 1 like to watch a child wrest| ing with a problem interrupted ) T /
only by his own emotion and not by the banging- doors and rattling - - 4 o
.bells. . « the task alone dictating the depth of hns re&omng. : e

1 like to see a cl'uld silencing l'llS best fnend in the mterests of
the discussion and the anticipation -on the faces of the members as
'they reallze the answer is almost theirs, ... . to see the littlegirl = - co
surrounaed by a headset completely oblivious to the heated dis=- L
cusslon takmg place not four feet away.

o
& C; ' / | llke to wal'cl'e a feacher gathenng up'a dgzen sfudenfs'; who

she dlscovers , have the same ‘need and to watch t em jostle their way
to an unoccupied ‘corner where they will help eac other solve @ ~ -
. common problem. . '

I I like the: fact that only six ‘students were mterested in Chinese
: poery. . . at the begmnmg. .o S

/. 1 like fo see, the embarrassed look on the boy's face when fhe
girl he has been watchmg for ten mmﬁtes looks up and smiles,

I / 1 like. knowmg that, behmd the covér. of the car magoazine, | .
/ the big boy near me has a’ library baol hidden from his equally ‘
large fnends : .

i like knowing that the ‘child's mind will have more questions

,/ at the end of the day than ahﬁbegmning. :

: I like to watch a glrl fas¢inated, by the sound of her own voice:
* on the tape recorder, suddenly realnze that her speech actually does
lack clarity and emphasls. o - u »

| lnke to see a child recording the concept he has grasped on .
the master board ‘and then searching the list for another concepf which
offefs a challenge to his ability and a sahsfachon of l'llS interesy,
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| ||ke to know that fculure wnll be wifhout defeof ond success

wn'hout arrogance,

 " beo

. kids, . . one room,

1 like knowing that students feel that school is @' good place to

M

l like our open' plan class. . .three teachers, ; . -one hundred .
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